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ABSTRACT 
 
The objective of this research is to develop computer-assisted language 
learning (CALL)-based materials for reading comprehension for Grade VIII 
students of SMP N 1 Prembun, Kebumen. 
This was a Research and Development (R & D) study. The research 
followed R & D cycles proposed by Borg and Gall (1983) which were modified 
with the cycles of Jolly and Bollitho (1998). The subjects of the research were 
students of Grade VIII of SMP N 1 Prembun, Kebumen Class VIII A and Class 
VIII B. Questionnaires and the interview guide line were the instruments used in 
the research to obtain the data. The data from the questionnaires were analyzed 
quantitatively and the data from the interview were investigated qualitatively. The 
first stage of the research was conducting needs analysis. From the information 
gained, course grids were made. The course grids were used to be guidance in 
developing materials. The developed materials constituted the first draft which 
was then evaluated through expert judgment. There were two aspects which were 
evaluated, i.e. materials aspects and media aspects. From the suggestions and 
corrections given by the experts, the materials were then revised to be the final 
draft of the materials. 
The result of the needs analysis showed that the students needed materials 
for reading comprehension which were attractive and interesting and based on 
their study background. Three units of the materials had its objectives which all 
focus on vocabulary building, grammar (the use of the present tense, adjectives 
and adverbs) and text construction. From the result of the analysis of the 
questionnaires for the expert judgment, the highest score of the materials aspect 
was 3.75 which indicated “very good” and the lowest mean of the materials aspect 
was 2.80 which indicated “fair”. Meanwhile, for the media aspect, the highest 
score was 4.00 that was categorized as “very good” and the lowest score was 
“3.66” that was categorized as “good”. Thus, it can be concluded that the 
developed materials of reading comprehension based on CALL have been 
appropriate for Grade VIII students of junior high schools. 
 
Key words: developing materials, reading comprehension, computer-assisted 
language learning (CALL) 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Technology has a big impact on education recently. It not only provides 
various programs for educators but also offers effective ways to make the teaching 
and learning process more interesting. Many educators all over the world have 
used computers to facilitate their students’ learning. They make some computer 
programs to encourage students to improve their motivation to learn. Using the 
internet, for example, makes students more interested in joining the class. 
Moreover, they will not simply focus on explanations given by the teachers, so 
that they will have opportunities to learn independently. 
Computer–Assisted Language Learning (CALL) has been significantly used to 
follow the changes in teaching methodology. It includes simulations and more 
interactive programs to reinforce the quality of learning languages. As a result, 
many studies worldwide have been conducted to explore the advantages of CALL 
on learning languages. Those advanced technological facilities may create high 
interactive learning activities that improve the skills of English: listening, 
speaking, reading, and writing. For educators and administrators, CALL is utilized 
to develop materials that can engage students in the classroom activities. 
In fact, there are still many educators of junior secondary level who have not 
yet used CALL in their teaching and learning process. They are still confused with 
how they should apply the technology in the classroom. The teachers are not 
familiar with technology. Thus they cannot use it appropriately. Another reason 
2 
they have is the considerable investment of their time to prepare themselves to use 
materials using technology. Furthermore, the facilities in the schools they work in 
do not support them to use technology in the teaching and learning process. 
The problem faced by some schools, on the other hand, is that they are 
equipped with facilities which have been used to its full potential. At SMP N 1 
Prembun, for example, which has been fully equipped with computer and 
language laboratories, the teachers still used traditional teaching styles to teach. 
They still believe in LKS-based teaching and explain everything to the students. It 
is in contrast to the interest of students who have been dealing with technology 
everyday; they will prefer technology learning styles to traditional learning styles 
which make them uncomfortable with the situation of teaching and learning 
activities. These lacks had by the teachers, hence, compel them to have sensibility 
of the situation to make a different way of teaching by utilizing technology.  
The utilization of computer and language laboratories in SMP N 1 Prembun 
was less maximal. This is one example of the inefficiency of language teaching 
since teachers do not use them to support the nature of language teaching. As 
many experts of education say that teaching language is not simply conveying 
materials but also looking forward to the objective of teaching. Meanwhile the 
objectives of teaching can be affected by the use of approach, methods, and 
techniques teachers applied in the classroom. 
However, the lack of using technology and the facilities which support the 
language teaching is not becoming internal issue of the effectiveness of using 
CALL in interactive learning activities that improve the skills of language. The 
3 
appropriate materials also take a position on it. SMP N 1 Prembun has not had 
materials which are based on technology yet. Materials given to the students are 
from course books used by the teachers. Indeed traditional teaching styles are still 
performed in SMP N 1 Prembun in which students are not interested in learning 
English as their foreign language. 
Those are issues of language teaching in SMP N 1 Prembun where the 
researcher conducts the study. From those issues, she has an interest in developing 
English materials, particularly reading comprehension, which is based on 
technology.  Since descriptive texts are a text type that should be mastered by 
students who are in Grade VIII of SMP, the researcher, then, decided to conduct a 
research entitled “Developing Computer–Assisted Language Learning (CALL)–
Based Materials for Reading Comprehension for Grade VIII Students of SMP N 1 
Prembun, Kebumen”. 
 
B. Problem Identification 
In order to gain information of the problem faced by either teachers or 
students in language teaching and learning process, the researcher has done an 
observation. From the observation, she found some problems of language learning 
for Grade VIII students of SMP Negeri 1 Prembun. The first problem is the use of 
computer and language laboratories that had not been utilized well for the 
classroom language learning. It decreases students’ motivation to learn English as 
it is not their first language. Considering that they are used to technology, they 
will have no interest to engage themselves to the teaching process. As a result, the 
4 
teachers should change the way the teaching of reading in the classroom. Using 
computers may become the best choice to involve students in the teaching and 
learning process.  
Secondly, the use of traditional teaching style by the teachers influences the 
students’ interest in studying English. LKS–based teaching is not suitable 
teaching method used to deliver materials in this globalization era. Thus, referring 
to the first problem above, the possible solution for the use of traditional teaching 
style at SMP N 1 Prembun is changed to the technology teaching style as students 
work sheet (LKS) does not give complete and clear explanation of materials for 
the students. By using computers, the students will learn generously in the 
materials provided. They will become independent learners who can complete 
tasks given by the teacher. 
Finally, the problem found from this research is the teachers have not found 
out the best way to engage students in learning language. Materials given by the 
teachers are just from course books they use in the classroom. It is because they 
still believe in traditional teaching styles. Consequently, the teachers do not aware 
of making attractive and fascinating materials that can carry out the purposes of 
teaching and learning process well. Therefore, the materials should be packaged 
fascinatingly by making CALL materials. 
Those are the problems the researcher has to be considerations in designing 
materials for reading comprehension for Grade VIII students of junior high 
schools.  
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C. Limitation of the Problem 
Reading materials for Grade VIII students of junior high schools are not only 
focus on a certain text-type, but they also concentrate on other text-types and 
skills. The researcher realizes that it will be difficult to cover all of those materials 
in this study. As a result, in particular, this research is limited to the development 
of CALL materials for reading comprehension of descriptive texts for Grade VIII 
students of junior high schools. 
 
D. Formulation of the Problem 
From the limitation the researcher made, there are three problems that are 
formulated in this research: 
1. What are the target needs required for developing CALL materials for 
reading comprehension of descriptive texts? 
2. What are the learning needs required for developing CALL materials for 
reading comprehension of descriptive texts? 
3. What are the appropriate CALL reading materials for reading 
comprehension of descriptive texts? 
 
E. Objectives of the Research 
By referring to the formulation of the problems above, the researcher came to 
the objectives of the research as follows: 
1. Identifying the target needs required for developing CALL materials for 
reading comprehension of descriptive texts. 
6 
2. Recognizing the learning needs required for developing CALL materials 
for reading comprehension of descriptive texts. 
3. Identifying the appropriate CALL reading materials for reading 
comprehension of descriptive texts. 
 
F. Significance of the Research 
The result of this research is expected to give a beneficial contribution to the 
following parties. 
1. To the English Department, the researcher hopes that this study can be 
used for a reference for people who are conducting a related study. 
2. To the school, the result of this study is sincerely expected to be the 
development of language learning in the classroom. 
3. To teachers, this study may help them to transform the knowledge 
effectively. 
4. To students, the improvement of students’ motivation in learning language 
is highly expected to be achieved from this study. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
This chapter covers some theories which become the basis of the discussion of 
this research. Therefore, the problems of the study stated in Chapter I can be 
solved. This chapter involves the review of theories which discusses the relevant 
theories underlying the study, the review of the related study and the theoretical 
framework which focuses on the problems and solutions of developing CALL-
based reading materials. 
 
A. Review of Theories 
1. Reading Theories 
a. Definition of Reading 
Many definitions of reading are proposed by many experts. One of the 
definition states that “reading comprehension is the process of constructing 
meaning by conducting a number of complex processes that include word 
reading, word and world knowledge, and fluency” (Hiebert, Scott & 
Wilkinson, 1985; Jenkins, Larson & Fleischer, 1983; O’Shea, Sindelar & 
O’Shea, 1987 in Harris and Graham, 2007: 2). Meanwhile another definition 
asserts that reading is an interactive process (Birch, 2007; Rumelhart, 1980 in 
Lems, Miller and Soro, 2010: 33). It takes place between the text and readers’ 
strategies on reading and their background knowledge. These two definitions 
support that reading needs background knowledge of the reader.  
Besides, a set of word-level skills, or it is also called bottom-up skills, 
should be mastered by readers when they read in order to be able to decode 
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connected text. In other words, as stated by Klingner, Vaughn and Boardman 
(2007: 8), reading comprehension is “a multicomponent”, that is highly 
complex process which needs knowledge and strategy used by readers to 
interpret the meaning of a text. 
Those explanations are supported by Lems, Miller and Soro (2010: 63) 
who define reading as a language process of understanding written texts. In 
such activity, there are two processes that they called as process of perception, 
or word cognition, and process of thought, or decoding. Word cognition refers 
to relating to letters seen in print and the speech sounds that these letters 
represent. By knowing the phonetic transcription, the reader is permitted to 
say, pronounce, recognize, decode and solve the pronunciation of words being 
read. While decoding means the process of making sense of words, sentences 
and connected grammatical knowledge, experience with text and other 
strategies to help the reader understand written texts. 
Referring to the definitions above, it can be concluded that reading is an 
interactive process of conducting meaning of the texts by connecting 
background knowledge and strategies of the reader. 
 
b. Reading Objectives 
There are many purposes of reading activity. One who does a reading 
activity must have his/her own reason whether it is conscious or unconscious. 
A person who needs to learn a considerable amount of information from a 
text, for example, is required to have ability to remember the main ideas as 
well as a number of details that elaborate the main and supporting ideas in the 
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text, recognize and build rhetorical frames that organize the information in the 
text, and link the text to the reader’s knowledge base (Grabe and Stoller, 2011: 
7). For the further information about the purpose of reading, Grabe and Stoller 
(2011: 7) propose four purposes of reading as follows. They are: 
1) reading to search for simple information and reading to skim, 
2) reading to learn from texts, 
3) reading to integrate information, write and critique texts, and 
4) reading for general comprehension. 
 
In line with the purposes of reading above, Revers and Temperly (1997) in 
McDonough (2003: 90) list seven reasons why second language students 
want to read a text. They are presented below. 
1) To gain information some reasons or because they are 
interested in some topics. 
2) To obtain instruction on how to carry out some tasks for their 
work or daily life (e.g. knowledge how a machine works). 
3) To act out a play, play a game, do a puzzle. 
4) To keep in touch with friends by mail and letters or to 
understand business letters. 
5) To know when or where something will take place or what is 
available. 
6) To update information on what is happening or has happened 
(as reported in newspapers, magazines, reports). 
7) To get enjoyment or pleasure. 
 
Reading comprehension is not a static competency; it varies according to 
the purposes of reading and the text that is involved. Thus, the objectives of 
reading are based on the purpose of the readers themselves. 
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c. Microskills and Macroskills of Reading 
The skills of reading emerge a crucial consideration in developing reading 
materials and assessment of reading ability. The lists of micro- and 
macroskills of reading below are proposed by Brown (2004: 187). 
1) Microskills 
The microskills presented by Brown (2004: 187) are: 
(a) discriminating among the distinctive graphemes and 
orthographic patterns of English, 
(b) retaining chunks of language of different lengths in short term 
memory, 
(c) processing writing at an efficient rate of speed to suit the 
purpose, 
(d) recognizing a core of words and interpret word order patterns 
and their significance, 
(e) recognizing grammatical word classes (nouns, verbs, etc.), 
system (e.g. tense, agreement, and pluralisation), patterns, rules 
and elliptical forms, 
(f)  recognizing that a particular meaning may be expressed in 
different grammatical forms, and 
(g) recognizing cohesive devices in written discourse and their role 
in signalling the relationship between and among clauses. 
 
2) Macroskills 
The microskilss presented by Brown (2004: 187) are: 
(a) recognizing the rhetorical forms of written discourse and their 
significance for interpretation, 
(b) recognizing the communicative functions of witten texts, 
according to form and purpose, 
(c) inferring context that is not explicit by using background 
knowledge, 
(d) inferring links and connections between events, deduce causes 
and effects, and detect such relations as a main idea, supporting 
idea, new information, given information, generalization and 
exemplification, 
(e) distinguishing between literal and implied meanings, 
(f) detecting culturally specific references and interpret them in a 
context of the appropriate cultural schema, and 
(g) developing and use a battery of reading strategies, such as 
scanning and skimming, detecting discourse markers, guessing 
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the meaning of words from context, and activating schema for 
the interpretation of texts. 
 
d. Models of Reading 
General models of reading serve useful purposes, most commonly by 
providing a metaphorical interpretation of the many processes involved in 
reading comprehension. Grabe and Stoller (2011: 25) embrace two ways of 
viewing models of reading: metaphorical models of reading and specific 
models of reading.  Specific models of reading are not discussed because they 
are used by researchers to explain current research finding and not to be used 
in the school context.  
In metaphorical models, bottom-up, top-down, and interactive models are 
involved. Bottom-up model requires the reader to follow a mechanical pattern 
in which the reader creates a piece-by-piece mental translation of the 
information of the text.  As what some experts said about bottom-up model, 
for example from Goodman (1970) in Brown (2001:298; Nunan, 2003: 71; 
Farrell, 2007: 2) that the reader identifies the multiplicity of linguistics signals 
(letters, morphemes, syllables, words, phrases, grammatical cues and 
discourse markers) to make sense and interpret the meaning of the text. 
On the other hand, top-down models assume that reading is primarily 
directed by reader goals and the expectation of the reader to get useful 
information by directing eyes to the most likely places in the text. This process 
needs the reader’s background knowledge since the inferencing is a prominent 
feature of top-down models. In other words, the reader brings prior knowledge 
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and experiences to the text and they continue to read as long as the text 
confirms their expectation toward it.  
Another model of metaphorical models of reading is the combination of 
the two models before, bottom-up and top-down models, or more 
knowledgeable by the term of interactive models. This kind of model offers an 
efficient way to gain information from the text for the reader as word 
recognition and prediction work fast by using background knowledge as a 
major contribution in this activity. Nevertheless, the automatic processing 
aspects of comprehension which are presented by bottom-up models work 
incompatibly with the interference occurred in top-down models. As a result, 
to get more accurate way to understand reading comprehension, modified 
interactive model that involved the number of automatic processing aspects is 
used. 
 
e. The Teaching of Reading 
Reading is one of the macroskills of English which is taught in schools. 
“Language is an instinct, but reading is not” (Pinker, 2007 in Lems, Miller and 
Soro, 2010: 3). That argument stands to reason why reading should be taught. 
Further explanation of it is that reading and writing are not inevitable process 
that needs energy and efforts to learn them in a new language. One of the 
efforts comes from the teachers as motivators. Johnson (2008: 24) argues that 
creating reading condition is important in the process of teaching reading. 
Making learners get interest in books is the first tips he offered.  
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Another tip is giving time for sustained silent reading. It means giving 
opportunities for the students to practice their reading. The silent reading is 
believed to be the best way for students to practice their reading as they can 
comprehend text effectively. It is, hence, not a prohibition for teachers to 
allow students choose their reading materials because it makes them more 
pleased to read with their own choices. They, then, need a social interaction to 
share what they have got from reading with others. Now, the successful of 
making students interest in reading depends on the teachers as reading-
condition-creators. 
Reading takes a big deal in cognitive energy when people struggle with 
sentences in a new language. It obtains a reason that getting a main idea of 
sentences or of paragraphs in a text is hard to do. This idea sticks firmly in the 
foreign language students. Lems, Miller and Soro (2010: 171) state that it is 
still much harder to move along through a text and construct meaning as it is 
written in a new language. Since the features in each text type are different 
from each other, it can devote students to need more time to characterize and 
learn them to their advantages when using them. 
When students are preparing to read an informational text, it is very 
helpful to preview the text by walking through the headings and subheadings 
to get an idea of what will be coming. This is very helpful for the students of 
junior high school. Students can also make use of their awareness of text 
structure when they learn to take notes that follow the structure of a text as 
they read. Doing so creates active involvement with the text while it creates a 
memory aid and study guide for later use. In other words, learning text 
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structure organization has “a profound effect on comprehension and memory” 
(Peregoy & Boyle, 2005: 321 in Lems, Miller and Soro 2010: 180). As stated 
by Meyer (1984) in Klingner, Vaughn and Boardman (2007), when students 
are familiar with the way text is structured, they will be helped by this 
knowledge in (1) forming expectations about what they will read, (2) 
organizing incoming information, (3) judging the relative importance of what 
they read, (4) improving comprehension, (5) enhancing recall. In the 
meantime, Smith (2004: 197) asserts the advantages of reading as stated 
below. 
“… the advantages a child gains from reading meaningful texts: 
building vocabulary, understanding the possibilities and 
limitations of lettersound relationships, developing mediated 
word and meaning identification ability, acq uiring speed, 
avoiding tunnel vision, preventing memory overload, relying on 
sense, acqui ring familiarity with such conventions as the 
appropriate discourse structure, grammar, and register—in short 
increasing relevant nonvisual information and gaining experience 
in using it more efficiently.” 
 
Nevertheless, the success of learning to read is fully in hands on students 
because no one can teach explicitly the relevant categories, features, and 
interrelationships that are involved in a text. As a result, to gain all knowledge 
explained by experts above, the students have to be able to perfectly solve the 
problems of reading by generating and testing their own hypothesis helped by 
their background knowledge and experiences in reading. 
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f. The Teaching of Reading at the Junior High School 
1) Teaching Content 
English becomes one of the subjects taught in junior high schools. The 
aim of the English teaching is to form students’ language skills. English is 
taught to the students, especially for junior high schools, to achieve the 
functional level in which students are expected to be able to communicate 
in the social life. Spoken and written languages are the basis of the 
learning language which means that students have to not only master 
spoken language but also the written language. Due to the idea that 
“reading is the practice of using text to create meaning” (Johnson, 2008: 
3), students of junior high schools must learn some texts which refer to the 
use of language in real life situations. This idea means that English must 
be learned as the way native speakers use it. 
Reading is one of the standard competences of English subject as 
stated on Permendiknas No.23/2006. The teaching of reading for students 
of junior high schools is aimed to introduce and apply the functional texts 
which are related to the environment. The basis competences of reading in 
junior high schools are: 1) reading aloud of words, phrases, and sentences 
with the correct and acceptable pronunciation, intonation, and stress; 2) 
responding to the meaning of simple functional texts accurately, fluently, 
and acceptably; 3) responding to the meaning and the rhetorical steps of 
simple essays in the form of descriptive and procedure texts accurately, 
fluently, and acceptably; 4) reading aloud of short functional texts and 
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essays in the form of descriptive and recount texts with the correct 
pronunciation, intonation, and stress. 
Furthermore, the materials of reading for Grade VIII of junior high 
school are related to understanding, responding, and expressing two kinds 
of text types, those are descriptive and recount texts. As stated on 
Permendiknas No.23/2006 point 5 of standard of competence, reading has 
a basic competence, that is responding the meaning and the rhetorical steps 
of simple essays in the form of descriptive and recount texts accurately, 
fluently, and appropriately. 
 
2) Teaching Methodology 
Approaching language learning from the perspective of texts requires 
an accompanying methodology which can enable students to develop the 
knowledge and skills to deal with spoken and written texts in social 
contexts. Based on Feez and Joyce (1998: 24), methodology is a term that 
“refers to the underlying approach which influences how students work 
with syllabus content in the classroom.” They gave two examples of 
methodology; those are the natural approach and the genre approach.  
The genre approach to language learning is now widely used in all 
sectors in education. It is based on the assumptions about language 
learning. The first assumption says that learning language is a social 
activity and the outcome of collaboration between the teacher and the 
student and between the student and other students. Secondly, learning 
occurs more effectively if teachers are explicit about what is expected of 
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students. The last assumption is the process of learning language is a series 
of scaffolded the developmental steps which address different aspects of 
language. 
Feez and Joyce (1998: 27) make a cycle of the teaching and learning 
regarding the steps of scaffolding which is outlined as follows. 
 
Figure 1: A cycle of the teaching and learning  
proposed by Feez and Joyce 
 
 
Each of the five steps above has different purposes and activities. All 
the stages are done by the students and the teacher to achieve the 
understanding of a text type which is introduced for the first time. This 
approach is usually called Genre-Based Approach (GBA).  Those steps are 
building the context, modeling and deconstructing the text, joint 
construction of the text, independent construction of the text, and linking 
related texts.  
In the building the text, the social context and an authentic model of 
the text-type is introduced to the students. The students will brainstorm 
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where and when the text-type is being used in the real life situation. The 
next stage is modeling and deconstructing the text. In this stage the 
students will learn and analyze the structural pattern and language features 
of the model given by the teacher. To make them more aware of the text-
type being studied, the students then compare the model with other 
examples of the text-type. 
The third stage is ‘joint construction of the text’ where the students 
begin to contribute to the construction of the examples of the texts 
independently. The teacher will gradually reduce the contribution to text 
construction so that the students will control it by themselves. Independent 
construction of the text is accomplished in stage four. In this stage the 
students will work independently with the text and they will perform their 
knowledge of the text-type being studied for achievement assessment. 
The final stage is linking to related texts in which the students 
investigate how what they have learnt in the teaching and learning cycle 
can be related to other texts in the same or similar context, and also can be 
related to future or past cycles of teaching and learning. The five stages are 
performed in a series because the purpose of each stage determines the 
achievement of other purposes in other stages. 
Nonetheless, there are only four steps that will be used in this research 
to develop reading materials. The last stage is not accomplished as the 
concern of the teaching and learning is on the certain text type only. 
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2. Descriptive Texts  
a. Definition of Descriptive Texts 
Descriptive text is one of the text types. This text describes a particular 
person, place or thing. The purpose of this text is to tell about the subject 
of the text by describing its futures without including personal opinion 
(Anderson and Anderson, 1998: 26). Descriptive text differs from report 
text because it describes information specifically rather than in general. 
There are three points of grammatical features of this text based on 
Anderson and Anderson (1998: 26): (a) the verbs are in the form of 
present tense, (b) using adjectives to describe the features of the subject, 
and (c) topic sentences to begin paragraphs and organize the various 
aspects of description. 
Text is the product of the process of meaning (Halliday, 2002: 221). 
Thus, all kinds of text have their own meaning of what it is supposed to be 
expressed. Descriptive texts, for example, are the product of the 
expression of factual phenomena. The way they are expressed is becoming 
the characteristics of the texts. The following are the characteristics of 
descriptive texts. 
 
b. Components of Descriptive Texts 
The ways of descriptive texts convey the ideas are different from other 
texts. There are some features that make the differences as Anderson & 
Anderson emphasized (1998: 26). The following features characterize the 
descriptive texts. 
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1) Descriptive Construction 
Making choices of the words used in creating a text is a requirement 
for the end of the text, i.e. how people understand the purpose of the text 
itself depends on how the chosen words are put together. Many educators 
say that vocabulary has strong relationship with reading comprehension. It 
is proved by Thorndike (1973) in Lems, Miller and Soro (2010: 119) who 
conducted a study on the relationship between L1 vocabulary and reading 
comprehension. He found that “students’ vocabulary and reading 
comprehension are correlated at a very high level across a wide range of 
grades.” To conclude, it can be stated that the more words meaning one 
knows, the more easily one can construct meaning through reading. 
The following presents the characteristics of the descriptive texts 
construction as follows: 
(a) a general opening statement in the first paragraph which 
introduces the subject described and given detail 
information of the participants, setting, and time of the 
subject that is described, 
(b) a series of paragraphs about the subject which begin with a 
topic sentence in each paragraph and build the description 
of the subject from one feature in each paragraph, and 
(c) a concluding paragraph which is optional and signals the 
end of the text. 
 
2) Lexicogrammatical Features 
The meaning of lexicogrammatical features is not far away from the 
nature of lexicogrammar. Morley describes lexicogrammar as a stratum 
where the various patterns of semantic structure are realized in word form 
and it concern with the classes of grammatical unit and the relationships 
between them (2000: 21). 
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Each type of texts has its own characteristics of lexicogrammatical 
features. It lies down on the grammatical structure and semantic structure. 
The grammatical complexity is an important factor which should be 
considered when teaching text types to the students. The reason is as 
students will be simpler to understand than to one which involves non-
finite verb and subordination (Nunan, 2004: 114). Besides, the lexical 
density which is a measure of the numbers of content words in the text 
also has contribution in the sequencing of the teaching text types to the 
students. This will relate to the lexical choices of the texts, as the topic is 
higher as the lexical choices are technical (Schleppegrell, 2004: 52). 
This research is about a text type for the Grade VIII students of junior 
high school. Refer to the Scheleppegrell’s idea, the topics of descriptive 
texts are concrete which apply the everyday lexis used in the students’ 
daily life so that descriptive texts will be easier to process than abstract or 
argumentative texts (Nunan, 2004: 117). 
In the following are the characteristics of lexicogrammatical features 
of descriptive texts (Anderson and Anderson. 1998: 26). 
 
(a) Using The Present Tense 
The present tense refers to general habits, customs, characteristics, or 
truths. The simple present tense consists of the main verb in its simple 
form, but for third person singular, the –s inflection must be added to the 
main verb. The do auxiliary are also added for questions and negatives in 
the simple present. It function is a filler verb which fulfill a grammatical 
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requirement of English, but has no semantic meaning. The sentence types 
in present tense are summarized in the table below (DeCapua, 2008: 168). 
Table 1: Sentence Types of the Simple Present Tense 
Sentence Types: Simple Present Tense 
Auxiliary Subject auxiliary + not Verb sentence 
type 
 
 
 
 
 
 
Does 
Do 
Sue 
We 
 
Sue 
We 
 
Sue 
We 
 
 
 
does not 
do not 
 
walks. 
walk. 
 
walk. 
 
walk? 
affirmative 
 
 
negative 
 
question 
 
(b) Using Adjectives 
DeCapua (2008: 83) states that adjectives are content words which 
provide imagery and character to discourse by describing the nouns in a 
sentence, but they do not provide grammatical meaning to a sentence. It is 
not difficult to identify the adjectives in a sentence because there are some 
ways to identify them. As asserted by DeCapua (2008: 83-93) and Biber, 
Conrad and Leech (2002: 188), by using semantic clues, morphological 
clues, and structural clues, adjectives can be recognized. 
(1) Semantic clues 
The function of a word can be identified by looking at the meaning of 
a word itself which provides a clue to its use. The words of descriptive 
adjectives, for example long, small, hot, and great, they fall into a group of 
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what are referred to prototypical adjectives that are generally easily 
identified on the basis of their inherent characteristic of describing nouns. 
In addition, they are gradable, which means that they can show different 
degrees of quality.  
(2) Morphological Clues 
Morphological clues are related to derivational morphemes. 
Derivational morphemes are affixes (prefixes and suffixes) that attach to 
words to make new words and/or change their word class. This is termed 
lexical derivation by Morley (2000: 26). Moreover, central adjective in 
morphological point of view can be inflected to show comparative and 
superlative degree (Biber, Conrad and Leech, 2002: 188), where DeCapua 
(2008: 85) classifies those adjectives into inflectional clues. 
(3) Structural Clues 
The sentence position of a word tells what a word is functioning as. 
There are five positions of adjectives in a sentence. Prenominally before a 
noun or after a stative verb, pronominal position only, predicate position 
after a stative verb only, and adjective in post-nominal (after a noun) 
position are the classification of adjectives based on the position asserted 
by DeCapua (2008: 91). Attributive and predicative syntactic roles are 
adjectives position termed by Biber, Conrad and Leech (2002: 188). 
 
(c) Using Adverbs 
The use of adverbs is usually applied when the text is describing a 
place. The function of adverbs here are as place adverbs. Adverbs of place 
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are answering the question where. As a result they refer to the place, 
location, direction, or position as in here, there, backwards. Many 
common adverbs of place also function as prepositions. However, adverbs 
of place are not only the subclasses of adverbs. There are other subclasses 
of adverbs that have different functions in a sentence. Frequency adverbs 
and time adverbs are other subclasses of adverbs (DeCapua, 2008: 105). 
The difficulty lies more with grammar than the vocabulary when 
students learn texts. Words and structures indeed cannot be separated 
because it is the total effect of the wording. Nevertheless, either words or 
grammar cannot be taught without context as it will be less meaning for 
EFL learners. Context and sentence position are, yet, key to clarifying the 
function of a word or a phrase because word order is highly fixed. 
Some rules of grammar are fairly straightforward, others seem to be 
horribly complex, and some patterning seems to have escaped perfect 
description so far (Harmer, 2001: 15). This notion is defended by Halliday 
(2004: 162) that in studying texts, it is not simply to identify what the 
problematic features are, but it needs to try and explain them why they 
exist and what functions they have in the discourse as a whole. That is 
why, it is important to have high obsession with words. Moreover, 
students will be easier to respond technical terms of scientific written 
which are offered by descriptive texts because vocabulary is much more 
obvious, and easier to talk about, rather than grammar. 
For EFL learners, grammar cannot be taught without context. Context 
lets native and near-native speakers “know” the function of a word without 
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necessarily knowing “how” they know it or without knowing the labels for 
what they know. ESL/EFL learners, on the other hand, do not have this 
type of knowledge because they are “learners” of English (DeCapua, 
2008: 25). Nevertheless, as stated by Meyer (1984, in Klingner, Vaughn 
and Boardman, 2007: 76), when students are familiar with the way a text 
is structured, they will be helped by this knowledge in (1) forming 
expectations about what they will read, (2) organizing incoming 
information, (3) judging the relative importance of what they read, (4) 
improving comprehension, (5) enhancing recall. 
 
3. Designing Learning Materials 
There are some considerations on developing materials. As listed by 
Graves (2000: 156), there are six aspects which are taken to be the 
considerations. The aspect of learners is the first consideration in which the 
basis of developing materials lied down. To make relevant materials, it is a 
must to consider the background and experience of the learners, their target 
needs, and their affective needs. Secondly, for the learning, materials that will 
be developed should refer to the discovery of the problems faced in the 
classroom and it should be able to solve those problems. Hence, the learning 
process will run well if the developed materials focus on specific skills and 
strategies.  
Another aspect is language. The target relevant aspects, such as grammar, 
functions and vocabulary have to be involved in the materials. It is also 
possible to integrate four skills of speaking, listening, reading, and writing in 
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using authentic texts for the exposure of language since using authentic 
materials can make the learners understand the language used by native 
speakers in the real world. Social context becomes the next aspect. In this 
aspect, the materials should provide intercultural focus which means that 
materials should be linked with the culture around the learners. By doing so, 
the critical social awareness of the learners is expected to be developed by 
them. 
The use of authentic materials makes the teachers to use the authentic 
tasks. The activity or the task types given to the learners is another 
consideration. Besides being authentic, the tasks of the materials should vary 
in roles and grouping. This is done in order to vary activities and purposes. 
The last aspect is from the materials. As mentioned before the texts which are 
taught should be authentic. The form of the materials is also vital. It should be 
varied, such as in audio, visual, or printed materials. It is done to make 
learners interested to join teaching-learning process. 
From the consideration, then, set out to the stages. Designing materials has 
a number of stages that should be followed. There are at least four stages of 
material development. According to Corbel (1985) in Nunan (1991: 219), 
materials are designed through: 1) identifying the learners’ areas of interest in 
broad thematic terms, 2) identifying a series of communication situation 
related to that theme and linking them to form an action sequence, 3) selecting 
or devising materials which are appropriate to the action sequence, and 4) 
choosing language points to focus on from the materials.  
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While Jolly and Bollitho in Tomlinson (1998: 96-100) propose more 
complex procedure in designing materials. There are seven steps used when 
designing materials: 1) identification of need for materials, 2) exploration of 
need, 3) contextual realization of materials, 4) pedagogical realization of the 
materials, 5) production of materials, 6) students use of materials, and 7) 
evaluation of materials against agreed objectives. 
From the stages proposed by experts above, there are three basis stages of 
materials development namely design, development, and evaluation. 
 
a. Designing Materials 
Some important aspects of designing materials are determining needs, 
analyzing audience (needs analysis), and establishing goals. Determining the 
needs of materials deals with the external information to verify the needs, 
factors leading to the materials needs, and past experiences indicating that the 
instruction being planned effectively meet these needs. From the analyzing 
audience, or it is called as needs analysis, there are some questions must be 
answered to get information about the learners.  
Hutchinson and Waters (1987: 54) define needs as ‘the ability to 
comprehend and produce the linguistic features of the target situation’. On the 
other hand, Graves (2000:98) explains that needs assessment is ongoing 
process to get information about students’ needs and preferences to be 
interpreted in order to make course decision. In line with that, Richards (2001: 
51) states needs analysis as a procedure used to gain information of learners’ 
needs. 
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The information that can be gathered from the activity of analyzing the 
needs of the students is the information about (Graves, 2000: 102-104): 
(1)  who the learners are, 
(2)  the learners’ level of language proficiency, 
(3)  the learners’ level of intercultural competence, 
(4)  their interest, 
(5)  their learning preferences, 
(6)  their attitudes, 
(7)  the learners’ goals and expectations, 
(8)  the target contexts: situations, roles, topics, and content, 
(9)  types of communicative skills they need and tasks they will 
perform, and 
(10) language modalities they will use. 
 
Although it will be not necessary to get all the information listed above, 
but it is still important to get information about learners’ interests and 
background because learning is not merely a matter of learners fascinating 
pre-selected knowledge the teacher gives them, but is a process in which 
learners should participate. 
A further aspect in designing materials is establishing goals.  Goals are 
defined as the main purposes intended outcomes of the course (Graves, 2000: 
75). The range of general outcomes can be cognitive, affective, and 
communicative. Goals differ from objectives that are defined as statements 
about how the goals will be achieved. Thus, objectives have wider meaning 
than goals. In line with that, Nunan (2004: 41) asserts that goals are vague, 
that is general intension behind any learning task. They are more general than 
objectives. Stating the goals helps to bring into focus the priorities for the 
course because when doing so, the aim of the course can be explicitly 
identified. The most useful goal statements are those that relate to the student 
not the teacher, and those that are implied in terms of observable performance. 
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Furthermore, when developing a text, there are some techniques that 
should be carried out to make a text well understood, remembered, and 
utilized (Thomas and Kobayashi, 1987: 191). The techniques are focus on a 
print orientation in which consideration is given to such details as line length, 
type characteristics (design and size), spacing, and margin. These are 
techniques for signaling the content structure of the prose passage via 
linguistic cues to the form function, sequence, content, and important of 
segment of passage. 
Another focus is on mathemagenic behaviors, that is, text comprehension 
processes. These processes are thought to be affected and enhanced by such 
characteristics as advance organizers, illustrations, inserted questions, adjunct 
questions, and the like.  
 
b. Developing Materials 
From the information of needs analysis gathered, create a content outline 
is to be the one of the sections of developing materials. All the information, 
then, becomes the consideration of formulating the course grid. The course 
grid, then, to be the escort to develop materials since it sums up the standard 
competences and basic competences of materials should be mastered by 
students. 
The materials development will contain tasks. As mentioned above that 
one of the consideration of developing materials is the use of authentic tasks. 
Nevertheless, using authentic tasks is problematic in the foreign language 
classroom because it is not constructed to contain only the aspects of language 
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learners have, but also may not be entirely accessible to the learners. Due to 
that phenomenon, Nunan (2004: 1) defines and differentiates between real-
world or target tasks and pedagogical tasks.  
Target tasks are the use of language in the world beyond the classroom. 
Whereas, pedagogical tasks are the tasks that involved learners in 
comprehending, manipulating, producing or interacting in the target language 
by using their grammatical knowledge to express meaning. As a result, it is 
possible to use pedagogical tasks in order to be the bridge to understand and 
use authentic tasks (Graves, 2000: 156). 
 Since the communicative involvement in pedagogical tasks is the 
necessary and sufficient condition of successful learning the target language, 
Nunan (2004: 25) makes a framework of task-based language teaching 
(TBLT) as follows. 
 
 
 
 
 
 
Figure 2: Nunan’s framework of task-based language teaching 
 
The conceptualization of task components is explained by Nunan (2004: 
41). He suggests the task should contain goal, input, procedure, teacher role, 
learner role, and setting.  
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What is meant by goal is what the researcher wrote before that goal is the 
main purpose intended outcomes, which can be cognitive, affective, and 
communicative, of the course. While input, as stated by Nunan (2004: 47), 
refers to the spoken, written, and visual data, which can be provided by 
teachers, textbooks or other sources, that learners deal with to complete a task 
in the course. On the other hand, procedure is what the learners actually do 
with the input to accomplish the task. Teacher role and learner role are also 
taken into account to the successful of completing a task. They are two sides 
which cannot be separated because what learners do will influence the role of 
teachers. The last aspect that should be taken into account in making a task is 
setting. The classroom arrangement should be implied in a task so that it 
clearly manages whether the task would be carried out wholly or partly. 
All of the elements of a task are linked tightly because they work together 
to get the appropriately completed task for the learners. It means that the 
learners will successfully perform the task if it is perfectly arranged by 
considering those elements. 
 
c. Evaluating Materials   
Materials evaluation is the process of making judgment of the materials in 
order to make them better to be used for successful of teaching and learning 
process. Materials desirable to the teaching and learning process need up-to-
date methodology of L2 teaching as asserted by William (Tomlinson, 1998: 
191). What is meant by desirable materials is that it can solve the questions of 
the sufficiently methodical to guide the experienced teacher trough a lesson, 
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and of the real-life-like English used in the materials. As a result, there are 
three important points which are needed to consider the materials evaluation 
(Tomlinson, 1998: 192). 
The first consideration is that aspects of materials should be examined. It 
means that materials are as a pedagogic device which is used for teaching and 
learning a foreign language. The framework of analyzing materials based on a 
pedagogic viewpoint is lied down on the publication and design. Publication 
concerns on the physical aspects of materials and how they appear as a 
complete set or a book. On the other hand, a design focuses on the thought 
underlying the materials such as the aims, the tasks, the language, and the 
content of materials are selected and sequenced. 
The second consideration comes from how the materials can be examined. 
Tomlinson (1998: 195) proposes three levels of analysis to examine the 
materials. Those are level 1 which explains what are in the materials, level 2 
which deals with the tasks completed by the users, and level 3 which focuses 
on the involvement of the teacher and learner roles, the demand on the 
learner’s process competence, and the deduction of the aims and principle of 
selection and sequence the materials. 
The last point which should be taken into account to evaluate materials is 
how to relate the findings to the teaching contexts. The framework for the 
analyzing materials will find any mismatches between aims and the actual 
nature of the materials so that it can be used by the teachers to revise and 
improve the materials to be the better one. 
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Judging the fitness of the materials is essential due to materials evaluation 
purposes to find the most relevant materials for learners. Nevertheless, the 
criteria of objectives analysis, which is what the designer wants, and 
subjective analysis, which is the reflection of student’ needs, should be taken 
into account to avoid the mismatches that can be the obstruction of the 
teaching and learning a foreign language.   
 
4. Computer-Assisted Language Learning (CALL) 
a. Definition of CALL 
According to Beatty (2003: 7), CALL is any process that involves a 
learner to use a computer that makes him or her improve his or her 
language. In line with that definition, Januszewski & Molenda (2008) 
assert CALL is a technique for using technology in the field of language 
learning. It is of course not just using a computer to attain the 
improvement of language learning, but also it needs appropriate materials 
and methodology and adapt others for various teaching and learning styles. 
CALL has been used since the 1960s and 1970s though it still lacked clear 
research methods. CALL became popular due to the variety of factors, 
including a lack of storage space for book, the pre-supposition that interest 
and motivation can be derived from CALL materials and the easy delivery 
(Cooker in Tomlinson, 2008: 112). 
According to Moras (2001), there are three phases of CALL 
development: behaviorist, communicative, and integrative. Behaviorist 
phase describes the existence of CALL in the 1960s and 70s when the 
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audio-lingual method was widely used. Computers are used as tutors 
which provide students with drills and practices without feed-back both 
from teachers and computers itself. On the other words, interactive 
teaching and learning process does not exist. 
The second phase is the communicative approach which focuses more 
on using forms than on the forms themselves. It differs from behaviorist 
because in this phase computers are used as tutors, stimulus, and tools all 
at once. As tutors, they give students choices, control and interaction. 
Whereas in which computers as stimulus, they stimulate students to be 
more active learners, and they are used for creating or understanding the 
language, such as word processors, spelling and grammar checkers where 
the computers are used as tools. The current integrative approach is the 
last phase of CALL. It is based on multimedia computers and internet that 
combine texts, graphics, sounds, animations, and videos. 
Computers have advantages on the teaching and learning in classes 
like what Thomas and Kobayashi (1987: 5) assert “at the instructional 
level, microcomputers are used by pupils to learn reading, mathematics, 
science, social studies, music, art, health practices, and games of all sorts.” 
Moreover, by using computer programs, the teacher can easily assess the 
students’ learning and mastering materials in step so that before the 
student moves ahead to the next material, the computer can provide 
remedial re-teaching of any part of the present segment that the learner has 
not yet mastered. In effect, computer-assisted instruction can be better 
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adjusted to individual differences in pupils’ learning skills than can the 
typical lecture, textbook, or television lesson. 
From the explanation about CALL above, it can be concluded that 
CALL is a language learning and teaching approach in which computer is 
used as a tool for presentation, assisting students, and evaluating materials, 
and has an interactional element to improve language learning and 
language mastery. 
 
b. The Role of CALL in Language Learning 
The use of computers in teaching and learning process which has many 
illustrations/pictures in the materials is not just because they are interesting 
but also they have other roles that can engage students to focus on the 
learning. Those roles are proposed by Duchastel in Thomas and Kobayashi 
(1987: 192). They are: 
(1) an attention role, where in illustration is primarily intended 
to keep students interested, 
(2) an explicative role, where an illustration directly assists 
comprehension by visually clarifying a point, and finally, 
and 
(3) a retentional role, where an illustration assists later 
retention of information by being easier to recall than verbal 
ideas alone. 
 
Computers are often involved in multimedia presentations or self-
study programs that incorporate text, audio, and animated image. The 
advantages of using multimedia for the students in language learning are 
as follows (Smaldino, Lowther and Russel, 2012: 257). 
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(1) Interactive. Multimedia engages learners to make choices 
about moving within the material in meaningful ways, thus 
fulfilling the requirement of learner participation 
(2) Individualization. Multimedia allow students to oversee the 
rate and sequence of their learning, giving them more 
control over the outcomes. 
(3) Special needs. Multimedia is affective with special 
learners—at-risk students, student with diverse ethnic 
backgrounds, students with disabilities, and gifted and 
talented students. Multimedia accommodates students’ needs 
by allowing them to proceed through the instruction at an 
appropriate pace for each individual learner. 
(4) Information management. Multimedia can cover a growing 
knowledge base associated with information explosion. 
Multimedia can manage all types of information—text, 
graphic, audio, and video—to put information at the 
instructor’s and student’s disposal. 
(5) Multisensory experiences. Multimedia provides diverse 
learning experiences. These can employ a variety of 
instructional strategies suitable for basic instruction, 
remediation, or enrichment. 
 
Other advantages of multimedia are in the promotion of autonomous 
language learning (Benson, 2001; Benson and Lor, 1998; Benson and 
Voller, 1997, in Beatty 2003: 49). Learners can explore explanations and 
peripheral information from the advantage of multimedia somewhat lower 
than teacher-centeredness of the classroom. A well-formed multimedia 
database of materials can also assist those young and second-language 
learners who lack dictionary and library search skills. Hoogeveen (1995) 
in Beatty (2003: 50) suggests that “learners’ responses to multimedia 
interact in a complex way giving learners the feeling of experiencing 
information instead of simply acquiring it and improving: 
(1) learning (retention, understanding, knowledge acquisition), 
but also, 
(2) the user-friendliness of user interfaces and thus man-
machine interaction, 
(3) the entertainment value of system (i.e. more fun), and 
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(4) the impact of messages (e.g. during business presentation or 
commercials). 
 
It is clear that CALL can present opportunities for learner to study by 
themselves. CALL can also offer opportunities for learners to direct their 
own learning (Benson, 2001, in Beatty 2003: 10). It also allows to endless 
revisiting that can help learners review those parts for which they need 
more practice. 
 
c. The Implementation of CALL in Teaching Reading 
The advantages of CALL in teaching and learning, particularly in 
teaching reading, can be seen from the motivation of the learners to read 
more and more as stated by Montali and Lewandowski (1996) in Beatty 
(2003: 49) who conducted their research with first language secondary 
school students favouring multimedia as a way of improving reading skills 
among average and less-skilled readers. They said that “readers who enjoy 
reading tend to read more and are more motivated to read and that 
computer can be useful in promoting interest.” 
For comprehending text types, particularly descriptive texts, 
grammatical knowledge is one of the aspects needed in the activity (Grabe 
and Stoller 2011: 27). Language teaching for junior high school students 
using old methods might be not appropriate in recent year due to the 
globalization era which is embedded to the curriculum. As a result, the use 
of technology should be applied by the educators to make materials which 
are suitable with those reasons. Hence, the students have many difficulties 
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on comprehending texts, in particular descriptive texts they learned to get 
the meaning of it. Thus, if the teachers still believe in the traditional 
teaching styles, it might not resolve the lack of mastering language use of 
descriptive texts by students which obstructs the process of language 
learning.  
The construction and the grammatical features of texts are the basis 
knowledge to identify texts. Students of junior high schools extremely feel 
difficult to comprehend the content of texts because reading 
comprehension is not simply understanding word by word of the text. It is 
the process of constructing meaning by conducting a number of complex 
processes that include word reading, word and world knowledge, and 
fluency. CALL will hopefully help students to comprehend the descriptive 
texts with the whole of its components by independently studying the 
materials provided in the computers. 
CALL materials will also help the teachers to place the students’ role 
as the core of their practice, provide spaces to cooperation, dialogue, 
creativity and the practice of the critical spirit willing to accept a change in 
their behavior referring to their role as the stimulating and learning process 
of reading. They will also equalize the students’ opportunities and rights, 
suppress every other aggressive behavior and favour not only the cognitive 
but also the social and emotional students’ development. 
The use of CALL materials is expected to be able to apply the 
technology in the development of activities and the solution of real 
problems. This makes the students able to produce something of their own 
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interest and learning with the experience. The use of technology on 
language skills developments, one of them is comprehension proposed by 
Roblyer and Doering (2012: 283), hence, can give motivational, individual 
instruction and practice in individual reading skills of the students. 
Besides, it supplies private, individual feedback to scaffold students’ 
learning of reading. 
 
B. Relevant Studies 
Some relevant studies have demonstrated the use of computers to reinforce 
students’ learning motivation and it is showed its effectiveness. Olibie (2010) 
states that computer-assisted language learning can enhance students’ ability to 
produce grammatical sentences, to accurately transform the order of constituents 
in grammatical units, to effectively substitute one grammatical unit for another, 
and to respond freely to grammatical drills.  Another study conducted by some 
students of Islamic Azad University (2011) which has a main to examine the 
effect of computer-assisted language learning on reading comprehension of 
expository texts for Iranian University female senior results the subject in the 
study group benefited significantly from the instruction in teaching reading with 
computers and the training, hence, significantly more beneficial than the 
traditional way of teaching reading. 
 
C. Conceptual Framework 
The researcher has a framework to conceptualize this study. The teaching of 
reading in the classroom was just relying on explanation of the teacher. The 
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students, consequently, just depend on the teacher. Nevertheless, not all students 
paid attention to the teacher. This situation makes students did not understand 
what they were learning. Moreover, the materials were only taken from a course 
book. Thus, they only have a source of learning English in the classroom. In the 
mean time, the school has already equipped with computer and language 
laboratories which actually can be used to support the effectiveness of the 
teaching and learning activity. As a result, the researcher decided to develop 
reading materials which are based on CALL to make the teaching and learning 
process varied and effective and to give more motivation to the students. 
By considering what competences of reading skills in the curriculum and the 
steps of Genre-Based approach applied in the teaching of reading, the researcher 
decided to develop materials that activate learning which is based on CALL. 
Hopefully, the materials developed by the researcher can be initiation of better 
learning achievement of understanding the descriptive texts for Grade VIII 
students of junior high schools.  
The following is the figure of the framework. 
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 Figure 3: Conceptual framework of the study 
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The Teaching of Reading 
Model of Reading 
Reading Objective To Learn Texts 
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CHAPTER III 
RESEARCH METHOD 
 
This chapter covers the research design applied in this study, the setting of the 
research, the instruments used in the research, the data collection techniques 
performed, the data analysis of the research, the procedure of the research and the 
validity and reliability of the research. 
 
A. Research Design 
This research followed Research and Development (R & D) design. 
According to Wallace (2006: 114), R & D is a strategy that integrates knowledge 
from theory and empirical research into a product that can be used for the 
improvement of practice. 
This research design followed the steps of the process in research and 
development cycle. Borg and Gall (1983: 775) explains the R & D cycle into ten 
steps. Nevertheless, because of some factors, the researcher did not follow all of 
the steps from the R & D cycles above. The time and the budget were the reasons 
of the uncompleted cycles offered by Borg and Gall. To cover it, the researcher 
modified the steps of R & D cycles proposed by Borg and Gall and Jolly and 
Bollitho (Tomlinson, 1998: 98). The following is the simple model of the 
procedure of designing materials. 
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Figure 4: The simple model of designing materials 
 
B. Research Setting 
This study was conducted at SMP N 1 Prembun, Kebumen. The school is 
located on Jl. Raya Prembun No. 7, Prembun, Kebumen, Central Java. It has 27 
classes which has 30 to 32 students in each class. The total of the students are 860 
and the total of the teachers and staffs are 75.  
There are 4 English teachers there. In SMP N 1 Prembun, English becomes a 
subject which has been learned in the classroom. However, the students still lack 
motivation to learn English. Although SMP N 1 Prembun was equipped with 
facilities such as computer and language laboratories, the utilization of those 
laboratories did not executed well. Consequently, it is needed to develop materials 
which involve facilities, students’ interest, and teachers’ professionalism to take 
conducting needs analysis 
developing course grids 
organizing the materials 
expert judgment 
revising final draft 
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place on the successful achievement for the teaching and learning process in the 
school, and for students who want to be good language learners particularly. 
The research was performed on October 2013. Two classes of Grade VIII 
which have the same English teacher were the participants of the study and the 
result was used to develop language teaching CALL-based reading materials of 
descriptive texts.  
 
C. Instruments 
Interview guideline and questionnaires were used to collect data for 
developing computer-assisted language learning (CALL)-based reading materials. 
It was based on considerations which take learners’ needs and evaluation of the 
developed materials to the concern of this study.  
The first questionnaire was distributed to the students in order to get reliable 
information for the needs analysis. Here is the organization of the questionnaire. 
 
Table 2: The Organization of the Questionnaire for the Students 
No. Aspects Item 
Number 
The Purpose of The 
Questions 
References 
1.  Students’ 
profile 
Part A To find the 
information about 
students’ profile. 
 
Graves (2000: 103) 
2.  Goal 1 To find the 
information about the 
students’ opinion and 
interest of learning 
activities in the 
classroom. 
 
Nunan (2004: 41); 
Graves (2000: 103) 
(Continued)  
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(Continued) 
3.  Wants 2,5 To find out the 
students’ desire of 
learning English, 
especially reading. 
 
Hutchinson and 
Waters (1987: 58); 
Graves (2000: 103) 
4.  Procedure 3 To find out the 
procedure of teaching 
and learning reading 
in the classroom. 
 
Nunan (2004: 41) 
 
5.  Lacks 4 To find out the lacks 
of the students in 
learning reading about 
descriptive texts. 
 
Hutchinson and 
Waters (1987: 58); 
Graves (2000: 103) 
6.  The 
involvement 
of technology 
(multimedia 
computer) 
6,7 To find the necessity 
of the technology 
(multimedia 
computer) on the 
learning materials. 
 
Beatty (2003: 
48);Smaldino, 
Lowther and Russel 
(2012: 257) 
7.  Needs 
 
8 To find the students’ 
needs. 
Hutchinson and 
Waters (1987: 58); 
Graves (2000: 103) 
8.  Learners’ role 9 To find the students’ 
role of the teaching 
and learning process. 
 
Nunan (2004: 64);  
9.  Setting 10 To find out the 
activities that should 
be carried out in the 
classroom. 
 
Nunan (2004: 70) 
 
 Meanwhile, the second questionnaire was distributed to the experts to 
demonstrate their judgment of the materials where the result became the basis for 
material evaluation. The organization of second questionnaire is straightforward. 
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Table 3: The Organization of the Second Questionnaire 
No. The Purpose of the Questions Item Number References 
Material Aspects 
1.  To find out the appropriateness of 
the content in the materials. 
 
1, 2, 3, 5, 9, 15, 
16, 18 
BSNP 
2.  To find out the appropriateness of 
the language in the materials. 
 
6, 7, 8, 13, 14 BSNP 
3.  To find out the appropriateness of 
the presentation in the materials. 
 
4, 10, 11, 12 BSNP 
4.  To find out the appropriateness of 
the graphic in the materials. 
 
17, 19, 20 BSNP 
Media Aspects 
5.  To find out the appropriateness of 
the presentation design of the 
media. 
1, 4, 5, 6, 7, 9 Smaldino, 
Lowther and 
Russel (2012: 
257); Beatty 
(2003: 48) 
6.  To find out the quality 
performance of the displayed 
audio components and physical 
appearance. 
2, 3, 14, 17, 19, 
20 
Smaldino, 
Lowther and 
Russel (2012: 
257); Beatty 
(2003: 48) 
7.  To find out the effectiveness 
regarding the promotion of 
autonomous language learning. 
12, 13, 18 Benson, 2001; 
Benson and 
Lor, 1998; 
Benson and 
Voller1(997) 
in Beatty 2003: 
49; Beatty 
(2003: 48) 
(Continued) 
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(Continued) 
8.  To find out the effectiveness of 
the illustration of the media. 
8, 10, 11, 15, 16 Smaldino, 
Lowther and 
Russel (2012: 
257); Beatty 
(2003: 48); 
Duchastel in 
Thomas and 
Kobayashi 
(1987: 192) 
 
D. Data Collection 
The data in this research was based on survey research which was obtained 
from the open-ended interview and questionnaires. The open-ended interview and 
questionnaires were used to gather data on the characteristics and views of 
informants about the nature of language learning (Brown, 2001 in McKay, 2006: 
35). The use of two data collections was relied on the application of triangulation 
(Cohen, Manion and Morrison, 2005: 112) which can make the accurate data for 
this research. Due to the application of two kinds of instrument, this study 
followed the chart of triangulation of mixed-methods research as follows 
(Fraenkel and Wallen, 2009: 561). 
 
 
 
 
 
Figure 5: Triangulation design of mixed-methods research by 
Fraenkel    and Wallen (2009) 
Qualitative study 
(equal priority) 
Quantitative study 
(equal priority) 
Combine results and 
interpret 
Time 
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For the first stage of collecting data, an interview was performed to gain the 
problems faced by the students in teaching and learning process. Then, the 
problem further investigated by constructing a questionnaire for the students to 
get learners’ profiles and their needs of reading materials. Meanwhile an interview 
for the teacher was performed to get some information regarding the students’ 
capability in comprehending the texts. The results from both questionnaire and 
interview, then, were combined to determine the aspects needed to develop 
materials. 
The next step of collecting data was distributing the second questionnaire for 
some experts of education after conducting evaluation of materials. The 
questionnaire given was to obtain the expert judgment whether the materials have 
been appropriate for the English reading materials of descriptive texts seen from 
information requirements relating to the data gained before. It was called as the 
expert judgment phases. 
 
E. Data Analysis 
As mentioned above, the researcher used two instruments to gain data. The 
first instrument was questionnaires. The result of the first questionnaire was 
analyzed in the form of percentage. The percentage is obtained from the dividend 
of the frequency by the total of respondents which is multiplied by 100 %.  
 
 
 
 
P (%) = f/N x 100% 
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Note:  
P  = Percentage 
f  = frequency 
N  = total participants 
100%  = fix number 
 
For the second questionnaire of expert judgment, the data was coded by a five-
point scale which is known as the Likert scale. They are strongly agree which is 
coded by number 1, agree for number 2, neutral for number 3, disagree for 
number 4, and the responses coded as 5 for strongly disagree.  
From the data gained, the researcher analyzed the data by using statistical 
procedure which involved central tendency in which the mean, median, and the 
mode are involved in order to recognize whether the data is homogeneous or not, 
and involved standard deviation (SD) to find the index of variability that 
represents the spread of a distribution. In this case, the researcher will apply SPSS 
program to help her to find the result.  
After being analyzed, the data was then categorized into four grades. They are 
poor, fair, good and very good. This categorization followed Suharto’s 
quantitative data conversion as shown in the following table (2006: 52-53). 
Table 4:  Quantitative Data Conversion for Materials Aspects 
Scale Interval Descriptive Categories 
1 2.3 ≤ X¯ ≤ 2.7 poor 
2 2.8 ≤ X¯ ≤ 3.2 fair 
3 3.3 ≤ X¯ ≤ 3.7 good 
4 3.8 ≤ X¯  very good 
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Table 5: Quantitative Data Conversion for Media Aspects 
Scale Interval Descriptive Categories 
1 3.08 ≤ X¯ ≤ 3.32 poor 
2 3.33 ≤ X¯ ≤ 3.57 fair 
3 3.58 ≤ X¯ ≤ 3.82 good 
4 3.83 ≤ X¯  very good 
 
Meanwhile, for the data from the interview, the researcher applied qualitative 
data analysis. As asserted by Miles and Huberman (1994: 10), there are some 
steps to analyze data as illustrated below. 
 
Figure 6: The steps of qualitative data analysis by Miles and Huberman 
 
The first stage is data collecting which is then deducted to the needs of 
analysis. In the deduction stage, there are some actions that are performed. The 
actions are selecting, focusing, simplifying, abstracting, and transforming data. 
The next stage is data displays which guide to the conclusion or verification. 
Two kinds of the data analyses were gathered to earn students’ needs of 
materials and to get an evaluation from experts in relation to the materials made 
by the researcher. 
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F. Research Procedure  
The steps of the procedure for this study were based on the cycles of R & D 
design. There are several steps offered in the procedure, but the researcher just 
followed four cycles of the combined procedure between Borg’s and Gall’s and 
Jolly’s and Bollitho’s procedures to conduct the study. They are conducting needs 
analysis, developing course grids, organizing the materials, and evaluation the 
materials by using expert judgment. The following is a brief explanation about the 
procedure. 
1. Conducting needs analysis 
This is the first step of developing materials the researcher followed. This 
step is obtained to get some information about students’ profile, their 
needs, lacks, and wants. From the information, the researcher will have the 
view of how to develop materials based on the information. 
2. Developing course grids 
The next step is developing course grids regarding the information the 
researcher gained before. In this case, the development of the course grid 
still relates to the curriculum, especially in the reading skills. 
3. Organizing the materials 
This stage is the elaboration of the course grids made before. Students’ 
lacks, needs, and wants, hence, will become the starting point to organize 
the materials. The product of this stage will be called as the first draft. 
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4. Evaluating materials by using expert judgment 
To estimate whether the materials designed by the researcher will have 
already been appropriate for the students or not, the expert judgment is 
performed. By consulting the designed reading materials to the experts of 
materials development and reading theories, the researcher then has the 
draft to be revised which is then called as the final draft.  
5. Revising the final draft 
From the evaluation of expert judgment, the materials are then revised to 
be structurally acceptable reading materials. After finishing this stage, the 
materials development of this research study will finally produced.  
 
G. Validity  
According to Cohen, Manion and Morrison (2005: 105), “validity is an 
important key to effective research.” It means that validity must be faithful to 
make a positive research. As a result, the instrument used in this research 
measures what it is supposed to be measured. In this study, content validity was 
applied to produce English reading materials which are suitable with the 
curriculum. On the other hand, for the qualitative data, the researcher applied 
democratic validity in which the researcher is truly collaborative in the research 
by doing interviews with the teacher and the students. As a consequence, 
triangulation was performed to show that the data is accurate. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
This chapter comprises research findings which include the result of needs 
analysis that is the basis of developing materials, course grids which is developed 
from the result of needs analysis, materials design that gives details of the a 
content outline of the developed materials, expert judgment, and revision which is 
the last stage to get the final draft of the materials. Moreover, the discussion of the 
findings is stated in this chapter. 
 
A. Research Findings 
This chapter presents the findings of the research. On October 2
nd
, 2013 up to 
November 10
th
 2013, the researcher performed her research at SMP N 1 Prembun. 
The research findings covered the needs analysis, the explanation of the course 
grid, the process of designing materials, the process and the analysis of expert 
judgment, and the revision of designed materials. All of above are discussed as 
follows. 
 
1. The Result of Needs Analysis 
The needs analysis was performed by distributing a questionnaire to the 
students to get information about students’ needs and preferences. The 
information gained from the needs analysis covered the target needs and learning 
needs. The following is the description of the result of the needs analysis. 
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a. The Description of the Students’ Profile 
On Wednesday, October 2
nd
 2013, and Saturday, October 5
th
 2013, the 
researcher distributed a questionnaire for need analysis to Grade VIII students. 
Two classes were chosen by the researcher to be the part of the research. 
Those classes were class VIII B and class VIII E. The profile of the students 
was straightforward. 
 
Table 6: Data of Respondents in Class VIII B of SMP N 1 Prembun 
Students’ 
Characteristics 
Sex Age 
Male Female 12 13 14 
Number of 
Students 
16 16 3 27 2 
 
The total number of the students of Class VIII B was 32 students. From 
the table above, it can be seen that there are 16 male students and 16 female 
students. They were mostly at 13. The youngest was 12 and the eldest was 14. 
The gender information was used as a consideration in the materials 
development, particularly in selecting the input texts. 
 
Table 7: Data of Respondents in Class VIII E of SMP N 1 Prembun 
Students’ 
Characteristics 
Sex Age 
Male Female 12 13 14 
Number of 
Students 
18 14 2 25 5 
 
The total number of the students of Class VIII E was 32 students. From the 
table above it can be seen that there are 18 male students and 14 female 
55 
 
students. As the same situation with Class VIII B, the students of Class E were 
mostly at 13. The youngest was 12 and the eldest was 14. The gender 
information was used as a consideration in the materials development, 
particularly in selecting the input texts. 
 
b. The Description of the Students’ Needs 
As stated in the instruments, the first questionnaire was distributed to the 
students to get the learners’ needs. Eight aspects of the questionnaire were 
formed into ten questions. The following is the result of the first questionnaire.  
 
1) Goal 
The first question of the questionnaire was aimed to find the information 
about students’ opinion and interest of learning activities in the classroom. 
The data is as follows. 
Table 8:  Goal 
Question Items N % 
How is the teaching and 
learning process in the 
classroom, especially in 
reading activities? 
a. very not interesting 0 0% 
b. not interesting 24 37.5% 
c. interesting 40 62.5 % 
d. very interesting 0 0 % 
 
From the percentage above, there was no student who chose option ‘a’. 
Nevertheless, about 37.5% of students chose option ’b’.  It implies the 
teaching and learning reading in the classroom was ‘not interesting’. On the 
other hand, 49% of students chose option ‘c’. They thought that the teaching 
and learning process in the classroom was ‘interesting’. However, the students 
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did not think that the teaching and learning reading was ‘very interesting’, 
with no students choosing option ‘d’. 
 
2) Wants 
In questions number 2 and number 5, the researcher tried to find out the 
students’ desire in learning reading. The options given to the students are all 
about how the reading materials should be packaged. The students were 
allowed to choose more than one answer. As the data gained below, the 
students really wanted to have reading materials which contain attractive 
activities to support them to improve their reading skills.  
Table 9: Students’ Wants from the Reading Activities 
Question Items N % 
What are your expectations 
of the enhancement of 
reading activities in the 
classroom? 
a. to be able to read 
the texts fluently 
50 78.13% 
b. to be able to enrich 
the vocabulary 
48 75% 
c. to be able to 
comprehend the 
texts and answer 
the questions based 
on the texts 
correctly 
44 68.75% 
d. to be able to use 
the language of the 
texts in daily life 
context 
32 50% 
 
 The students who wanted to be able to read the texts fluently are about 50 
students, i.e. seventy eight percent of the total students. ‘To be able to enrich 
their vocabulary’, in option ‘b’, is frequently selected by 75% of students, 
whereas the capability on comprehending the texts and answer the questions 
based on texts correctly were chosen by 68.75% of students. On the other 
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hand, ‘to be able to use the language of the text in daily life context’, in 
option ‘d’, is considered frequently by about 50% of students. 
 
Table 10: Students’ Wants on the Reading Materials Organization  
Question Items N % 
What kinds of reading 
materials do you want to 
have? 
a. involved many texts 19 29.69% 
b. involved many 
pictures/illustrations 
43 67.19% 
c. involved audios to 
learn the 
pronunciation of 
some words 
28 43.75% 
d. involved many games 25 39.06% 
 
Regarding the organization of reading materials shown in Table 7 above, 
twenty nine percent of students relied on the involvement of many texts. Over 
half of students (67.19%) selected option ‘b’, the involvement of many 
pictures/illustration, nearly 43.75% of students chose the involvement of 
audios to learn the pronunciation, and 39.06% of students drew on the 
involvement of games. 
 
3) Procedure 
Table 11: Procedure 
Question Items N % 
What do you think of the 
explanation of the materials 
about descriptive texts in 
the classroom? 
a. very unclear 1 1.56% 
b. unclear 4 6.25% 
c. clear 49 76.56% 
d. very clear 9 14.06% 
 
Most of the students thought the teaching and learning process of reading 
especially descriptive texts had already been clear. It means that the students 
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had understood well what the materials explained by the teacher. As stated in 
the table above, over half of students (76.56%) selected option ‘clear’ and 
about 14.06% of students chose ‘very clear’. Nevertheless, few students 
assumed that the activities were difficult to follow. Six point two five percent 
of students felt the explanation of descriptive texts was ‘unclear’ and 1.56% 
of students felt the explanation was ‘very unclear’. 
 
4) Lacks 
The question number 4 is aimed to find out the students’ lacks in learning 
reading, especially descriptive texts.  
Table 12: Lacks 
Question Items N % 
What is the explanation(s) 
that should be expanded to 
comprehend the texts? 
a. vocabulary 5 7.81% 
b. grammar 5 7.81% 
c. the structure of the 
texts 
10 
15.63% 
d. vocabulary, grammar 
and the structure of 
the texts 
44 
68.75% 
 
Most of the students found difficulties in vocabulary, grammar (how to use 
adjectives and adverbs) and in how the texts are structured. It was receiving 
68.75% of students’ choice. 
 
5) The Involvement of Technology 
Table 13: The Involvement of Technology: The Use of Computers 
Question Items N % 
How is the utilization of the 
technology such as 
computers to support the 
a. never 38 59.38% 
b. seldom 22 34.38% 
c. sometimes 3 4.69% 
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explanation of the 
materials? 
d. always 
1 1.56% 
 
As shown in table 10, the use of both the computer laboratory and the 
language laboratory was still low. More than half of students (59.38%) 
recorded that the teacher hardly ever used either the computer laboratory or 
the language laboratory for her teaching activity. The table tells that there 
were activities in which the teacher used the laboratories, but it was when the 
students were in grade VII. This statement is supported by the interview with 
the students below. 
 
Interview transcript Class VIII B 
 
R : Dalam pelajaran bahasa Inggris apakah pernah mengunakan laboratorium 
bahasa atau komputer? 
 (Has your teacher ever used either language laboratory or computer 
laboratory for her teaching activity?) 
S1 : Belum pernah. Tapi kalau dulu kelas 1 pernah sekali untuk pelajaran 
listening. 
 (She never used those laboratories. But when I was in Grade VII, my 
English teacher used language laboratory once for listening activity.)  
R : Kalau mas Bagus sudah pernah? 
 (Have you had the same experience, Bagus?)  
S2 : Belum, soalnya beda guru. 
 (No, my English teacher was different from hers. The teacher never used 
language laboratory.) 
 
Interview transcript Class VIII E 
R : Apakah pembelajaran bahasa Inggris pernah diadakan di laboratorium 
bahasa atau komputer? 
 (Well, has your teacher ever used either language laboratory or computer 
laboratory for her teaching activity?) 
Ss : Belum pernah. 
 (She never used those laboratories.) 
R : Untuk kegiatan listening juga belum pernah digunakan? 
 (Even for the listening activity?) 
S1 : Dulu kelas satu pernah sekali. 
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 (When I was in grade VII, my English teacher has used the language 
laboratory once.) 
S2 : Dulu saya belum pernah. 
 (But not for my English teacher when I was in grade VII) 
R : Jadi memang benar-benar jarang digunakan, ya? 
 (So, it’s truly rarely used for the teaching-learning activities?)  
Ss : Iya. 
 (Yes.) 
 
 
(Interview transcript) 
 
For the next question, question number 7, almost all students wanted to 
have learning media which involve pictures, audios and videos to motivate 
them to learn as showed by the table below. 
Table 14: The Involvement of Technology: The Effect of Using 
Computers on Students’ Motivation 
 
Question Items N % 
What do you think of the 
influence of using 
multimedia to the 
comprehension of 
descriptive texts? 
a. very demotivated 0 0% 
b. demotivated 3 4.69% 
c. motivated 36 56.26% 
d. very motivated 
25 39.05% 
  
6) Needs 
Table 15: Needs 
Question Items N % 
In your opinion, what kind 
of activities that could 
improve your reading 
skills? 
a. answering questions 
based on the texts 
39 60.94% 
b. matching questions to 
the provided answers 
25 39.06% 
c. answering questions 
based on the texts by 
given some pictures 
(picture-cued) 
29 45.31% 
d. rearranging and 
completing sentences 
to make a good text 
19 29.69% 
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The reading materials should cover the students’ opinion of learning 
activities in the classroom. From the questionnaire result, in which the 
students were allowed to choose more than one answer, it is gained that most 
of them will find it easier to understand the materials on descriptive texts if 
there are activities in which the students have to answer some questions based 
on the texts (60.94%). Nearly half of the students (39%) assumed that reading 
skills improvement can be achieved by matching the questions to the provided 
answers. The other students feel comfortable in learning texts if the activities 
involve pictures to help them comprehend the texts (45.3%), whereas few 
students (29.7%) thought rearranging and completing the sentences to make a 
good text are the activities to improve reading skills. 
 
7) Learners’ Role 
In question number 9, where the students used their strategies to cope the 
problems they faced during the reading class, 70.31% students chose option 
‘b’ since they always asked their teacher and friends when they had 
difficulties. The other students, 15.63%, preferred to solve their problem by 
themselves and the rest of the students, 1.56%, preferred to do nothing. 
Table 16: Learners’ Role 
Question Items N % 
When you find a problem 
during reading a text, what 
do you do? 
a. asking the teacher 8 12.50% 
b. asking the teacher and 
friends 
45 70.31% 
c. trying to solve the 
problem by yourself 
10 15.63% 
d. doing nothing 1 1.56% 
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8) Setting 
Table 17: Setting 
Question Items N % 
When you do a reading 
activity, how do you expect 
to finish the task? 
a. alone 22 34.37% 
b. in pairs 4 6.25% 
c. in groups 35 54.69% 
d. whole class 3 4.69% 
 
The last question, question number 10, was about how the students wanted 
to carry out the tasks. Based on the percentage in Table 14, around one third 
of the students (50%) wanted to finish the tasks by working alone. On the 
other hand, over half of the students chose working in groups (54.69%), while 
four students (6.25%) drew on pair activity and 4.69% of students liked the 
whole class activity. 
 
c. The Description of the Interview with the Teacher 
There were nine classes of Grade VIII of SMP N 1 Prembun and they were 
handled by two English teachers. During the research, the researcher was 
supervised by one of the English teachers. She handled class VIII A up to 
Class VIII E. Nevertheless, the researcher distributed the questionnaire in two 
classes only. There were Class VIII A and VIII B. To support the result of the 
questionnaire, the researcher interviewed the teacher who taught English at 
those classes. 
The interview session was on Wednesday, October 2
nd
, 2013. The teacher 
did realize the differences between the students. She said not all students paid 
attention to what she was teaching. Some students felt difficult to follow the 
teaching-learning process. Meanwhile, some of them were busy by making 
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noisy which was difficult to control. Thus, sometimes, the teacher just gave 
her attention to the students who wanted to learn seriously and follow her 
instructions even in such circumstances. 
The technique she usually used in reading activities was discussion. She 
gave an example of the text to the students first and then they were asked to 
discuss in groups about the text. She, then, explained all of the aspects of the 
text starting from what the text mainly discusses to the grammatical features 
of the text. She said that she just focused on the materials which were reliable 
for the final examination. Thus, to make students reached for their vocabulary, 
the teacher asked them to find out the synonym and antonym of the difficult 
words. Over again, the problem she had was on the students who did want to 
do the task. 
In terms of materials, the teacher relied on a course book entitled English 
in Focus on Grade VIII Junior High School which is published by National 
Education Department. She also adapted materials from the internet. She said 
she really wanted to make her own materials but she could not do that because 
of the time and other duties. 
When the teacher was asked by the researcher whether she used language 
and computer laboratories for her teaching activities or not, she admitted that 
she never used those laboratories. The teaching activity, especially listening, 
was conducted in the classroom by using a loud speaker. It means that reading 
activity had not been performed in those laboratories yet. The teacher 
expected that the future reading materials could accommodate the needs of the 
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students and the lacks both from the students and the teacher to achieve the 
goal of the teaching and learning activities.   
 
d. The Description of the Interview with the Students 
After distributing the questionnaire, the researcher asked two students 
from either Class VIII B or Class VIII E to do interviews. Firstly, the 
researcher had an interview with Class VIII B. The interview session was 
conducted on Wednesday of October 2
nd
, 2013. At the library, the researcher 
began the interview by asking the students permission if the interview was 
recorded. She, then, asked them about how the teaching reading in the 
classroom was. They said that the teaching reading was quite interesting 
although the teacher explained the materials just from the course book.  
In terms of descriptive texts materials, they said that the materials were 
taken from the course book. They were asked by the teacher to do some tasks 
in the course book, for example answering questions and finding the meaning, 
synonym, and antonym of difficult words. Nevertheless, for the use of 
computer and language laboratories the students confessed that the teacher 
never used those laboratories. It is just like what the teacher said in the 
interview. 
For the second session of the interview with the students, the researcher 
accomplished it with two students of Class VIII E on Wednesday of October 
2
nd
, 2013. It had the same result as the first interview, the students said the 
reading activities in the classroom were quite good. Although sometimes there 
were some students who made noises in the classroom, they could follow the 
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teaching and learning process well. The same answer was also gained from the 
students of Class VIII E regarding the use of computer and language 
laboratories, i.e. the teacher did not use both laboratories for her teaching 
activities. 
From the interviews, the students expected to have materials which 
involved the utilization of technology, in this case was the use of computer 
and language laboratories which set their school.  
 
2. Course Grids 
Learners cannot learn everything at once concerning a subject in the 
school. Therefore, there is a curriculum which has standard what and how the 
subject should be taught to the students. What the students have learned in 
English subject has already been given in the curriculum. The ways those 
aspects of materials taught to the students to reach the goal of teaching 
English are sequenced in the form of syllabus. The teachers at SMP N 1 
Prembun had already had a syllabus as a coherent plan for a course of English 
in their classes. 
In the syllabus, there are standard of competence and basic competences 
(SK/KD) to implement the teaching and learning of English in the classroom. 
In junior high schools, each grade has different standard of competence and 
basic competences. For Grade VIII in semester 1, there is a standard of 
competence (SC) for reading: comprehending the meaning of short functional 
texts and simple essays in the form of descriptive and recount texts in daily 
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life context. Meanwhile, in the SC itself, there are three basic competences of 
that standard of competence. They are  
1) reading aloud of short functional texts and simple essay in the 
form of descriptive and recount texts with the correct and 
acceptable pronunciation, stress, and intonation; 2) responding to 
the meaning of simple functional texts accurately, fluently, and 
acceptably in daily life context; 3) responding to the meaning of 
short functional texts and simple essay accurately, fluently, and 
acceptably in daily life context in the form of descriptive and 
recount texts. 
 
Nevertheless, in this research, there was only one basic competence of 
reading which was developed. That was the basic competence number 3. 
However, considering that the students of junior high school have not been 
familiar with English since it is a foreign language, the researcher just focused 
on developing materials for descriptive texts in which they are the first type of 
text types learned by the students. 
Based on the basic competence, the researcher developed reading 
materials which focus on the use of descriptive texts in daily life, the 
characteristics of grammatical features of descriptive texts, and the way how 
the descriptive texts are structured. Those aspects of materials were packaged 
into three units. In addition, the students’ gender was also taken into account 
in this process, especially in the selection of input texts. The complete course 
grids of the designed materials for Grade VIII in semester 1 of SMP N 1 
Prembun can be seen on Appendix C. Here is the brief explanation of the 
course grids of the designed materials of descriptive texts. 
The first unit discussed how to describe people. The topic of this unit was 
‘Getting Closer to Others’. As the topic implies, in this unit the students 
learned how to recognize and describe someone else. By completing eleven 
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activities, the students were expected to be able to recognize the 
characteristics of descriptive texts on describing people and to respond the 
meaning of texts, and to identify the language features and the generic 
structures of texts in their daily context to develop their knowledge. All 
activities were focusing on the vocabularies (adjectives), grammar (the present 
tense focused on verbs ‘be’ and ‘has/have’), and the text construction (how the 
texts are structured). 
The input texts, the approach of teaching-learning process, and the goals 
of the process were stated in the course grids. There were four input texts. The 
first text had a title “My New Friend”. The second, third and fourth texts were 
about idols, “Yoona”, “Wayne Rooney” and “Rio Ferdinand”. The approach 
used in the developed materials was GBA, which was discussed by the 
researcher before. Thus, the activities arranged in the course grids were 
followed the cycles of GBA. The objectives of the unit expected the students 
to be able to: (1) use adjectives to describe people, (2) use verbs of the present 
tense in the descriptive texts, (3) identify the main idea of texts and (4) 
identify the generic structure of descriptive texts. 
The theme of the second unit was describing things. For this unit, the 
researcher decided to take a theme of nature. The topic of the unit was “Our 
Love of Nature”. The students were introduced to things around them in daily 
context such as fruits, flowers and animals. Unlike the first unit, Unit 2 has 
twelve activities which should be completed by the students to make them 
understand the texts more. The main focus of this unit was the use of 
adjectives. This unit was getting down to how to arrange more than one 
68 
 
adjective to describe things and the use of degrees of comparison of adjectives 
in the texts. Yet, the use of the present tense was still discussed. 
The same as Unit 1, the input texts, the approach of teaching and learning 
process and the goals of the process were stated. As the theme suggests, the 
input texts in the unit discussed some topics which were in nature. The titles 
of the texts were “The Mangosteen” and “Orchids, beautiful flowers from 
Indonesia”. Meanwhile, for the approach, the unit still applied the cycles of 
GBA which were transformed into twelve activities. For the objectives of the 
teaching-learning process, the students were expected to be able to: (1) use 
adjectives to describe things, (2) use adjective degrees of comparison in 
descriptive texts, (3) identify the main idea of the text, (4) identify the generic 
structure of descriptive texts. 
The third unit was about describing places. The topic chosen by the 
researcher is “Having a Trip”. In this unit, she tried to invite the students to 
look around some beautiful places and to bring the students to enjoy the 
activities. There were four input texts with 13 tasks that should be completed 
by the students. The first text was Jatijajar Cave, the place which is located in 
the local area of the research. The second text was Yogyakarta in which the 
students have been familiar with the place. The text entitled Bali was the third 
input text. Lastly, Sydney was the title of the fourth input text to make the 
students know about the city outside their country. 
In this unit, the explanation of the use of adverb of places, in this case 
preposition, was given to the students to help them to be able to describe some 
places. After being explained, the students completed the task regarding the 
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use of preposition.  Yet, the activities for the understanding of generic 
structure of the texts were still presented. The objectives of the unit expected 
the students to be able to (1) use adjectives to describe places, (2) use adverbs 
of place-prepositions in descriptive texts, (3) identify the main idea of texts 
and (4) identify the generic structure of descriptive texts. 
 
3. Materials Design 
The materials developed by the researcher focused on descriptive texts so 
that all units discussed the explanation, function and examples of descriptive 
texts in the daily life. There were three units developed in the materials. The 
language focuses in all units were the use of the present tense, the use of 
adjectives, the use of degrees of comparison of adjectives, the use of adverbs 
and vocabularies related to the texts. 
Each unit had its objectives of the lesson. There were various activities in 
each unit that involved pictures and audios to make it more interesting and to 
engage students to focus on the learning. More to the point, the students were 
introduced to the culture and history around them. There were some 
explanations of the characteristics of different cultures in the world, for 
example the explanations about Dayak in Indonesia and Dangun in South 
Korea. 
 
a. Preparation 
The first thing of developing materials the researcher did was doing 
preparation. The researcher set up everything she needed for developing 
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materials both from the hardware and software preparation. The explanation of 
the preparation is stated below. 
1) Making the rough draft of the materials by selecting, evaluating and 
adapting materials from various sources was the first preparation the 
researcher did in developing materials. The researcher adapted materials 
from some course books and internet which related to the materials for 
Grade VIII students of junior high schools. 
2) A set of computer was the essential thing used by the researcher to 
organize her research since it was a device to write down and to make the 
materials sequentially. The headset equipped with a microphone was used 
to record some parts of the materials as there were some tasks to help the 
students to practice pronunciation. Whereas, a loud speaker was used to 
make sure whether the sounds had come up clearly or not. 
3) Audacity is software which was used to take and edit the recorder. By 
using the software, the researcher could record her own voices and edited 
them so that they could be listened clearly. 
4) Macromedia flash which is usually called as flash was used to make the 
materials more interactive since the activities of the materials were 
packaged as attractive activities by clicking and dragging instructions. 
This software also made the materials more interesting because it can 
arrange the pictures, animations, and audios to be showed automatically. 
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b. Making Flowchart and Storyboard of the Materials 
The researcher tried to give clear explanation on how to use the materials. 
In this case, the researcher made a flowchart, i.e. a flow model of the structure 
and the order of the pages placement. On the other words, it is a rough design 
of the materials structure. Besides, the researcher made a storyboard, a detail, 
structural and systematical step planning on how the materials would be 
designed. The following are the figures of the flowchart and the storyboard. 
 
Figure 7: The flowchart of the materials 
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Figure 8: The storyboard of the materials 
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c. Developing Materials 
The following is the description of each unit of CALL-based reading 
materials for Grade VIII students of junior high school. 
The first slide is the cover of the materials. The title and the developer are 
stated in the cover. If the button ‘next’ is clicked, the home page is appeared. 
In the home page, there are five menus that lead students to use the materials. 
There are standard of competence and basic competences, materials, 
evaluation, profile and help. The following presents the figures of the cover 
and the home page. 
 
Figure 9: The cover of the materials 
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Figure 10: The menu of the materials 
  
The standard of competence and basic competences menu is the 
information about the standard of competence and basic competences of the 
materials based on the curriculum.  
 
Figure 11: The standard of competence and basic competences menu 
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The menu ‘help’ is the information of all buttons used in the materials. 
This menu is given in order to lead the students to easily use the materials. 
Another menu is profile. This menu has information of the developer.  The 
following shows the figures of the menu ‘help’ and ‘profile’. 
 
Figure 12: The help menu 
 
 
Figure 13: The profile menu 
 
76 
 
Meanwhile, in the evaluation menu, the students are asked to complete the 
questions to evaluate their understanding of the materials they learned. Firstly, 
they write down their name. Then, they are asked to answer 25 questions. By 
the end of the questions, the students can directly know their score. The 
highest score is 100 and the lowest score is 0. The figures of the evaluation are 
as follows. 
 
 
 
 
Figure 14: The evaluation menu 
 
The last menu is ‘materials’. If the students click this menu, they are 
shown three units of the materials. The title of each unit is “Getting Closer to 
Others”, “Our Love of Nature”, and “Having a Trip”. The explanations of the 
units are stated right after the figure of the units. Here is the figure of the units. 
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Figure 15: The menu of the materials 
 
1) Unit 1 
The title of Unit 1 is “Getting Closer to Others”. The objectives of this unit 
are: to get specific information from some descriptive texts; to use adjectives 
in descriptive texts; to identify the use of the present tense in descriptive texts; 
and to identify parts of descriptive texts. The slide of the objectives of the unit 
is straightforward. 
 
Figure 16: The objectives of Unit 1 
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Before going to some tasks, there is a preliminary to brainstorm the 
students about what they are going to discuss in the unit. 
 
Figure 17: The preliminary of Unit 1 
 
Based on the preliminary brainstorming, the students are given the list of 
adjectives used to describe people and provided with the sound of the 
vocabularies to practice their pronunciation. These presentations are 
categorized as BKOF stage. The list is made systematically as the students can 
click on the certain aspects to be described so that they can see directly which 
part is going to be learned by them. 
 
Figure 18: Aspects to be described 
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The first adjective related to the people is age. The students are given three 
words regarding the age completed by its pictures and sounds of pronunciation. 
Those words are young, middle-aged, and old. 
 
Figure 19: Adjectives for age 
 
The students are shown the adjectives for height and weight only then. The 
words for height are short, medium-height, and tall and the words for weight 
are slim, fat, and thin all completed by its pictures and sounds of 
pronunciation. 
  
Figure 20: Adjectives for height and weight 
 
Right after the height and weight, the students are given some pictures of 
parts of body which are adjectives to describe hair, face, eyes, nose, and lips 
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completed by the sounds of the pronunciation. The figures of those adjectives 
can be seen as follows. 
 
Figure 21: Adjectives for hair 
 
 
Figure 22: Adjectives for face 
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Figure 23: Adjectives for eyes 
 
 
Figure 24:  Adjectives for nose 
 
 
Figure 25: Adjectives for lips 
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The next slide is the explanation of the adjectives. The meaning, the 
function, and the example of adjectives are explained on the slide as follows. 
 
Figure 26: The explanation of the adjectives 
 
Next activity is “Get Ready to Read” where the students are given the 
warming up activity before they are going to the tasks. In this part, the 
students are asked to match four pictures with their descriptions by clicking 
and dragging the descriptions to top of the pictures. The following is the 
screen of the activity. 
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Figure 27: Get ready to read 
 
The next slide shown in the following is Task 1 which is the modeling of 
the text. The students are given a situation where they have to be the part of 
that situation. They are asked to find someone who becomes their new friend 
in the class. By reading the description, the students are expected to choose 
the right picture based on the text. The purpose of this task is to check the 
students’ comprehension of the text given. 
 
Figure 28: Task 1 of Unit 1 
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Besides being asked to complete the task, the students are also given short 
information about Dayak, a culture of Indonesia. The purpose of giving such 
information to the students is to enrich their knowledge about the local culture 
of Indonesia. 
 
Figure 29: The information about Dayak (Did you know?) 
 
In Task 2, the students are then asked to list the adjectives in the text. By 
choosing, clicking and dragging the provided words to the table. In this 
activity, the students are expected to be able to list all adjectives used in the 
text. The activity is screened as follows. 
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Figure 30: Task 2 of Unit 1 
 
Coming up to Task 3, the students are going to fill in the blanks of some 
sentences based on the text in Task 1. There are some provided answers which 
might be used by the students to complete the sentences by dragging them to 
the blank spaces. This kind of activity is given to the students to check their 
comprehension of the text they read before. The activity is as follows. 
 
Figure 31: Task 3 of Unit 1 
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In the next task, Task 4, the students are given a situation in which one of 
their friends is telling them about her idol. However, the point of the task is to 
ask students to read the text about the idol. Since the idol is from South Korea, 
there is information of the characteristics of South Korean people right after 
the text. The purpose of this information is to make the students familiar with 
other cultures in the world. The slides are presented below. 
 
Figure 32: Task 4 of Unit 1 
 
 
Figure 33: The information about the characteristic  
of South Korean people 
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After that, the students deal with verbs in Task 5 as they are asked to 
analyze the verbs of the text. By clicking the verbs, the students are expected 
to be able to know the verbs used in such a text, i.e. a descriptive text. The 
activity is shown in the slide below. 
 
Figure 34: Task 5 of Unit 1 
 
 
The next activity in Task 6 is determining whether the statements are true 
or false based on the text. The students are asked to complete five questions 
by clicking the letter T for true and letter F for false in each statement. The 
activity is straightforward. 
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Figure 35: Task 6 of Unit 1 
 
The next slide is the explanation of the present tense. The students are 
shown when to use and how to arrange the present tense to make a sentence. 
In the slide, the table of the explanation and the examples is also provided. 
  
Figure 36: The explanation of the present tense 
 
After being given the elucidation, the students try to solve some questions 
regarding the present tense in Task 7. There are five sentences to correct by 
choosing the right form of the present tense in the brackets. The activity is 
presented as the figure below. 
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Figure 37: Task 7 of Unit 1 
 
The joint construction of text is in the next task, Task 8. It presents two 
texts related to football players entitled “Wayne Mark Rooney” and “Rio 
Ferdinand”. In this task, the students are given a situation in which one of their 
friends tells them about his favorite football players.  By given those texts, the 
students can see the similarities of the text structure between them. The figure 
of the task is as follows. 
 
Figure 38: Task 8 of Unit 1 
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The students are asked to answer the reading comprehension questions in 
Task 9. The type of the task is matching. There are five questions which 
should be completed by the students. The answers are provided next to the 
questions randomly. Based on the instruction, the students are asked to match 
the question with the right answer by clicking the answer to the right position. 
The task is presented as follows. 
 
Figure 39: Task 9 of Unit 1 
 
 
The next task is Task 10. The task is arranging the jumbled sentences. The 
students are asked to rearrange the jumbled sentences to be a good paragraph 
of a descriptive text entitled “Wayne Mark Rooney”. The paragraph is 
arranged by clicking the sentences to change the position. The slide is 
straightforward. 
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Figure 40: Task 10 of Unit 1 
 
By completing some previous tasks and looking at the similar texts, the 
students are then given an explanation of the generic structure of the texts. The 
explanation provides two descriptive texts which already appeared in the 
previous activities. By given the systematic explanation of those texts, the 
students are expected to be able to draw an inference that two described texts 
have the same structure. The slide is presented below. 
 
Figure 41: The explanation of the generic structure of texts 
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In Task 11, which is the last task of Unit 1, the students are asked to 
arrange the jumbled sentences to make a good paragraph based on the picture. 
Unlike in Task 10 where the students have already shown the text of “Wayne 
Mark Rooney”, in Task 11 the students are given a new topic, which is about 
Evan Dimas. They try by themselves to make a good paragraph from some 
provided sentences. The following is the screen of the activity. 
 
 
Figure 42: Task 11 of Unit 1 
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In the last slide, there is a conclusion about the materials of Unit 1. Here is 
the figure of the conclusion. 
 
Figure 43: The conclusion of the materials of Unit 1 
 
 
2) Unit 2 
There are three objectives of Unit 2. The first one is to make students to be 
able to get specific information from some descriptive texts. The second one is 
to make students to be able to use adjectives’ degrees of comparison in the 
descriptive texts. The last objective is to make students to be able to identify 
parts of descriptive texts. The slide of the objectives of the unit is presented as 
follows. 
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Figure 44: The objectives of Unit 2 
 
The topic of the second unit is about nature. There are three sub-topics 
become the discussion of the unit. They are fruits, flowers and animals. Before 
doing the tasks, the students have a preliminary as the background knowledge 
of the field stage. The students will brainstorm about the topic they are going 
to discuss. The following is the preliminary slide. 
 
Figure 45: The preliminary of Unit 2 
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Besides, for the BKOF activity, the students are asked to match some 
pictures of fruits with its descriptions in Task 1. There are 7 questions that 
should be completed by the students. By looking at the pictures, the students 
will easily identify the description of each picture from the shape, color and 
probably from the taste since the fruits are commonly found in their daily life. 
What they should do is just clicking and dragging the right description to the 
side of the picture. The activity is presented as follows. 
 
 
Figure 46: Task 1 of Unit 2 
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Moreover, the students learn how to pronounce some words found in the 
descriptions of the pictures they dealt with before in Task 2. Those words are 
provided by the sounds of the pronunciation. By clicking the sound symbol, 
the students can hear how the words should be pronounced. The slide is 
straightforward. 
 
Figure 47: Task 2 of Unit 2 
 
Task 3 is the modeling of text. The students are asked to read the text 
entitled “The Mangosteen”. The information about the mangosteen is shown 
right after the text. The purpose of giving such information is to make them 
know about the natural capital of Indonesia so that the students can enrich 
their common knowledge. The figure below is the text of The Mangosteen. 
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Figure 48: Task 3 of Unit 2 
 
After reading the text, the students have an activity to check their reading 
comprehension. They are asked to determine whether the statements given 
related to the text they read are true or false by clicking the letter T/F. The 
following is the figure of the task. 
 
Figure 49: Task 4 of Unit 2 
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The use of adjectives and degrees of comparison of adjectives was found 
in the text. Moreover, the next slides provide the explanation of how to 
arrange more than one adjective in a sentence and the explanation of degrees 
of comparison of adjectives. The students are shown the forms of degrees of 
comparison of adjective in the table which involv positive, comparative, and 
superlative. The slides are drawn as follows. 
 
 
Figure 50: The explanation of how to arrange more than one adjective 
 in a sentence and the explanation of degrees of comparison 
adjectives 
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In Task 5, the students deal with the descriptions of some flowers that 
involve the use of degrees of comparison of adjectives. They are asked to 
comprehend the descriptions of those flowers to accomplish the next task. The 
following is the presentation of Task 5. 
 
Figure 51: Task 5 of Unit 2 
 
 
Task 6 correlates to Task 5. There are three questions related to the use of 
degrees of comparison of adjective in Task 5. The students are asked to 
choose the right answer for each statement by clicking and dragging the 
provided answers to the statements. This is the activity of Task 6. 
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Figure 52: Task 6 of Unit 2 
 
Coming up to the next task, Task 7 which still belongs to joint 
construction of the text, the students deal with eight descriptions of eight 
animals. The descriptions are in the left side and the pictures of animals are in 
the right side. However, they are arranged randomly. Therefore, the students 
are asked to match the descriptions to the right pictures by clicking and 
dragging the pictures to the side of the descriptions. Here is the activity of 
Task 7. 
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Figure 53: Task 7 of Unit 2 
 
The same matter as Task 6, Task 8 also shows the use of degrees of 
comparison of adjectives. The students are asked to complete some statements 
based on the pictures by changing the adjectives in the brackets into degrees 
of comparison of adjectives type. The activity is presented as follows. 
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Figure 54:  Task 8 of Unit 2 
 
There is a text about orchids in Task 9. The text is already completed by 
the generic structure. There are identification and description. Firstly, the 
students are asked to read the text. Then, they are shown some words which 
might be difficult for them in Task 10 completed by the pronunciation. After 
that, in the next task, the students are asked to complete the sentences by 
dragging the provided answers to the sentences. Here are the Task 9, Task 10 
and Task 11. 
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Figure 55: Task 9 of Unit 2 
 
 
 
Figure 56: Task 10 of Unit 2 
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Figure 57: Task 11 of Unit 2 
 
 
The last task is comprehension task in the form of a table. The students 
will fill the table by dragging the provided answers regarding the structure of 
the text. They are asked to determine the identification and the description of 
the text they read before individually. The activity of the Task 12 is as follows. 
 
Figure 58: Task 12 of Unit 2 
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The last slide of Unit 2 is a conclusion. What the students have been 
learned based on the objectives of the unit is presented on the slide. The 
following is the conclusion slide of Unit 2. 
 
Figure 59: The conclusion of the materials 
 
 
3) Unit 3 
The topic of Unit 3 is “Having a Trip”. There are three objectives of the 
lesson in this unit. The students are expected to be able to get specific 
information from some descriptive texts is the first objective of the unit. The 
second objective is that the students are expected to be able to use prepositions 
of adverbs in descriptive texts. For the last objective, the students are expected 
to be able to identify parts of descriptive texts. 
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Figure 60: The objectives of Unit 3 
 
As in Unit 1 and Unit 2, the students have preliminary slide to suggest a 
lot of ideas for future activities. The preliminary slide is as follows. 
 
Figure 61: The preliminary of Unit 3 
 
The students are given a text of Jatijajar Cave in Task 1 as a model. They 
are asked to read the text in order to be able to finish the following tasks. 
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There are some pictures beside the text to help students easily comprehend the 
text. Here is the Task 1.  
 
Figure 62: Task 1 of Unit 3 
 
In Task 2, the students learn how to pronounce some words in the text. By 
clicking the symbol of the sound, the students can hear the pronunciation of 
the words. Besides, they are asked to find the synonym of those words. This 
task is given in order to make students enrich their vocabulary. The answers 
are provided so they just need to click and drag them to the side of each word. 
The activity of Task 2 is straightforward. 
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Figure 63: Task 2 of Unit 3 
 
In Task 3, the students’ comprehension of the text they read before will be 
tested. There are some questions completed by the answers which are arranged 
randomly. What they have to do is matching the questions with the answers. 
The instruction is pretty clear with the situation made. The following picture is 
the activity of Task 3. 
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Figure 64: Task 3 of Unit 3 
 
The next slide is focusing on adverbs. The meaning, function, example and 
construction of an adverb are stated structurally in the slide. By given such 
kind of explanations, the students are expected to be able to understand well 
towards the adverbs. The activity can be seen in the picture below. 
 
Figure 65: The explanation of adverbs 
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Right after the explanation, the students are shown more examples of the 
adverbs. The construction is also enlightened. The students are also given 
some examples of words which are ended by suffix –ly but they are not 
adverbs. Here is the figure of the examples. 
 
Figure 66: The examples of adverbs 
 
Task 4 is the exercise of how to use an adverb correctly in a sentence. The 
students are asked to correct the adverbs in each sentence. The exercise is 
presented in the figure below. 
 
Figure 67: Task 4 of Unit 3 
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The second model of text is a text entitled “Yogyakarta”. The text is 
telling the students about the situation around the palace of Yogyakarta. The 
students are asked to read the text so that they can respond to the following 
questions. Moreover, there is information about batik in order to make the 
students aware of their culture. 
 
Figure 68: Task 5 of Unit 3 
 
 
Figure 69: The information of ‘batik’ 
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The next task still relates to Task 5. In this task, the students are asked to 
answer some questions based on the text. The following is the activity of Task 6. 
 
Figure 70: Task 6 of Unit 3 
 
The next slide is the explanation of preposition of position. The students 
are shown some pictures which are describing the position. They can practice 
how to pronounce those words by clicking the sound symbol. The slide is as 
follows. 
 
Figure 71: Task 7 (the explanation of preposition of position) 
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In Task 8, the students are asked to complete some sentences based on a 
picture using provided prepositions of position. By showing the picture, It will 
be easier for them to imagine and do the task. The task is straightforward. 
 
 
 
Figure 72: Task 8 of Unit 3 
 
The next activity in Task 9 is completing a paragraph based on a picture to 
be a good one. There are provided answers used to fill the blanks. The 
students can make the picture bigger and clearer to be seen by clicking it. The 
use of preposition of position is still the focus of the task. Here is the screen of 
the task. 
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Figure 73: Task 9 of Unit 3 
 
 
After completing the text, the students are given an activity to check their 
reading comprehension. They are asked to determine whether the statements 
given related to the text they completed and read are true or false by clicking 
the letter T/F. The following is the figure of the Task 10. 
 
Figure 74: Task 10 of Unit 3 
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The last text is a text entitled “Sydney”. The text is telling the students 
about the situation around the city. The students are asked to read the text so 
that they can respond the following questions. Here is the activity of Task 11. 
 
Figure 75: Task 11 of Unit 3 
 
After reading the text, the students are then asked to complete the table of 
places in Sidney based on the text. There are some provided pictures 
representing the places. They are asked to click and drag the pictures to the 
table. By completing the task individually and getting it correctly, the students 
are expected to be able to comprehend the text well. The following is the 
activity of Task 12. 
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Figure 76: Task 12 of Unit 3 
 
In Task 13, the students are given a situation in which they become a part 
of a conversation. The topic of the conversation is about Sydney. Firstly, the 
students are asked to complete the conversation with the provided answers 
individually. Then, they are asked to try the conversation with their friends. 
The activity is straightforward. 
 
Figure 77: Task 13 of Unit 3 
117 
 
The last slide of Unit 3 is a conclusion. What the students have been 
learned based on the objectives of the unit is presented on the slide. The 
following is the conclusion of the materials. 
 
Figure 78: The conclusion of the materials 
 
4. Expert Judgment 
The designed materials then became the first draft of developing materials. 
The next stage was expert judgment in which some experts of materials and 
media were getting involved to give their opinions towards the designed 
materials. In this research, two experts were involved to judge the materials. 
One evaluated materials aspects that cover the content, language, presentation 
and graphic of the materials. On the other hand, another expert evaluated 
media aspects which contain of the presentation design, displayed audios 
components and physical appearance, promotion of autonomous learning and 
illustration of the media.  
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The following is the description of the result of expert judgment. 
 
a. Revision of the Materials 
Table 18: The Revision of Unit 1 
Parts of the 
Unit 
Points that should be 
revised 
Revisions 
Preliminary The pictures did not 
represent the illustration 
given. 
Changing the pictures to 
make them appropriate to 
the illustration 
Task 1 The instruction was too 
long and the pictures were 
considered to change since 
they looked the same. 
Rewriting the instruction 
to make it more effective 
and changing the pictures 
Aspects to be 
described 
- The use of “parts of 
body to be described” 
was not appropriate 
since age, height and 
weight were also 
included in the table of 
adjectives. 
- There was no 
instruction to click on 
the words referring to 
the aspects to be 
described. 
 
- Changing from 
“parts of body to be 
described” into 
“aspects to be 
described” 
- Giving an instruction 
to click on the words 
to be described so 
that the students 
know that there is 
something behind the 
words 
The 
explanation of 
adjectives 
The examples of the 
adjectives were not directly 
given. 
Giving the examples of 
the use of adjectives right 
after the definition 
Focus on 
verbs 
The explanation of the 
present tense which was in 
the form of paragraph could 
make the students confused. 
Changing the explanation 
of the present tense into a 
simpler way to 
understand  
Task 10 Sentence number 2 was 
incorrect. 
Adding “number” after 
“He is known as…” 
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Table 19:  The Revision of Unit 2 
Parts of the 
Unit 
Points that should be 
revised 
Revisions 
Preliminary The use of a question “Have 
you ever asked by your 
sister/brother or your 
friends about things they 
don’t know?” was not 
appropriate. 
Changing the sentence 
into “Have your brother 
ever asked you about 
things he doesn’t 
know?” 
Task 3 There was an incomplete 
noun phrase “4-8 
triangular…” in the 
paragraph. 
Adding “segments of the 
flesh” after “triangular” 
to complete the noun 
phrase 
Did you know There was a grammatical 
mistake “which belong 
to…” 
Changing “belong” into 
“belongs” since the 
subject is singular 
Task 4 Task 4 was after Did you 
know? It should be right 
after the text in Task 3. 
Exchanging the position 
Did you know? for Task 
4 
Focus on 
degrees of 
comparison of 
adjectives 
There was no explanation 
why the words have to be 
added by suffix –er and 
why some words have to 
use more/most. 
Completing the 
explanation of degrees of 
comparison of adjectives 
 
Table 20:  The Revision of Unit 3 
Parts of the 
Unit 
Points that should be 
revised 
Revisions 
The title of the 
unit 
The title was in the form of 
sentence “Let’s have a 
trip!”, while other units are 
in the form of noun phrases. 
Changing the title into a 
noun phrase “Having a 
trip” 
(Continued)
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(Continued) 
Preliminary - The use of “…and then 
she asks Rian” was not 
appropriate. 
- The question in the 
conversation was not 
correct since it did not 
have relation with the 
answer. 
- Changing 
from“…and then she 
asks Rian” into “and 
then asking Rian” 
- Changing the 
question from “What 
the pictures are 
they?” into “Where 
did you take the 
pictures?” 
Task 5 The text was not coherent. Improving the whole text 
to make it better 
 
b. Revision of the Media 
Table 21: The Revision of the Media 
Points that should be 
revised 
Revisions 
Back sound Playing at the beginning of the material 
when it is opened  
“Next” button  Adding “Next” button after finishing 
Unit 1 and Unit 2 to directly move to the 
next unit 
Feedback/the verbal reward Disappearing automatically without 
clicking the illustration  
Sound of click Reducing the pitch and volume of the 
sound to make it well to listen 
 
The suggestions from the experts, in this case an expert of materials and an 
expert of media, shown in the tables above helped the improvement of the 
materials. Then, to make sure that the materials have been appropriate for 
Grade VIII students of junior high schools, the researcher gave the 
questionnaires to the experts. The data gained from the questionnaires were 
then statistically processed.  
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 As mentioned before, there are four aspects from the materials being 
evaluated. They are content, language, presentation and graphic. In the mean 
time, from the media aspects, there are also four points being evaluated. They 
are the presentation design, the audio components and physical appearance, the 
promotion of autonomous language learning and the illustration of the media.  
The followings are the results of the evaluation of the materials based on the 
data obtained from the expert judgment. 
Table 22:  The Data of the Questionnaire of Expert Judgment for 
Materials Aspects 
 
Materials 
Aspects 
Statements Score 
To find out the 
appropriateness 
of the content in 
the materials 
The designed materials have been 
appropriate with the SK-KD of reading 
skills of Grade VIII of junior high 
school. 
3 
The designed materials have been 
appropriate with the students’ 
competence of reading skills. 
3 
The designed materials are not difficult 
enough to be completed by the students 
of Grade VIII of junior high school.  
2 
The designed materials have been in 
conformity with the one of the text 
types in SD-KD (descriptive texts). 
3 
The input texts used in the materials 
have been appropriate with the goals in 
each unit. 
3 
Explanations and examples provided 
are easy to understand. 
3 
The tasks have already followed the 
Genre-Based Approach. 
3 
(Continued)
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(Continued) 
 The evaluation has covered all the 
materials. 
4 
To find out the 
appropriateness 
of the language 
in the materials 
 
The designed materials are considered 
to be able to develop students’ reading 
comprehension. 
3 
The teachings of grammar, vocabulary 
and pronunciation which are based on 
the curriculum have consisted in the 
designed materials. 
3 
The input texts used in the materials are 
designed correctly either from the 
grammar or the structure. 
2 
The instructions of the tasks are clear 
and easily to understand. 
3 
The use of language is clear and 
understandable. 
3 
To find out the 
appropriateness 
of the 
presentation in 
the materials 
The designed materials are interesting 
to get students motivated to learn. 
4 
The materials involved the students to 
actively participate to complete the 
tasks. 
4 
The activities in the materials already 
varied. 
4 
The tasks in each unit are sequenced 
from the very easy task to the 
complicated one.  
3 
To find out the 
appropriateness 
of the graphic in 
the materials 
The use of font is already appropriate.  4 
The sources are contained. 4 
The designed materials can be used by 
the teacher easily. 
3 
 
The data above were then analyzed to know the mean of each aspect by 
using SPSS 16.0. Thus, it can be recognized whether the aspect is categorized 
as very good, good, fair or poor. 
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Table 23: Descriptive Statistics of the Materials Aspects 
 
Comparing the means to the data conversion in Table 3 by Suharto (2006) 
in Chapter III, it can be seen from the table above that the mean of the content 
aspect is 3.00. It indicates that the content of the developed materials was 
categorized as “fair”. It was the same with the language that was categorized as 
“fair” since the mean was 2.800. Meanwhile, 3.75 was the average mean of the 
presentation aspect that categorized it as “very good”. On the other hand, the 
presentation aspect, the graphic aspect was categorized as “good” because the 
mean reached 3.66. From the average mean of all aspects of the materials, it 
can be said that the developed CALL-based materials have been appropriate 
for Grade VIII students of junior high schools.  
 
Table 24:  The Data of the Questionnaire of Expert Judgment for Media 
Aspects 
 
Media Aspects Statements Score 
To find out the 
appropriateness of 
the presentation 
design of the 
media 
The actions of completing the tasks are 
already based on the instructions. 
4 
The menus used are simple and 
understandable. 
4 
The students are free to choose the 
menus. 
4 
(Continued)
124 
 
(Continued) 
 The buttons in the materials are simple 
and understandable. 
4 
The back sound can be reduced and can 
be either on or off by simply clicking 
the buttons on/off. 
4 
The movement within the materials is 
interactive and smooth. 
4 
To find out the 
quality 
performance of 
the displayed 
audio components 
and physical 
appearance 
The sound of pronunciation can be 
heard clearly.  
4 
The color of the composition is 
arranged well based on the contrast and 
brightness. 
4 
The form of the texts is visually clear 
and easy to read. 
4 
The arrangement of the texts, 
illustrations/pictures and the 
instructions do not distract the students’ 
concentration. 
4 
The layout is consistent. 4 
The layout of the whole materials is 
interesting. 
3 
To find out the 
effectiveness 
regarding the 
promotion of 
autonomous 
language learning 
It is easy for the learners to review 
certain parts for which they need more 
practice. 
4 
The media allows students to redo of 
any part of the present segment. 
3 
The score of the evaluation done by the 
students can be directly known. 
4 
To find out the 
effectiveness of 
the illustrations of 
the media 
The illustration of feedback of verbal 
reward given when the students either 
correctly or wrongly answer the 
questions gives more motivation to the 
students to keep trying to learn.  
3 
(Continued)
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(Continued) 
 The illustration of the table directly 
assists comprehension by visually 
clarifying a point. 
4 
The illustration assists later retention of 
information by being easier to recall. 
4 
 The use of the illustrations is 
appropriate with the topic of the 
materials. 
4 
The use of illustrations is aesthetic and 
functional. 
4 
 
The data above were also analyzed in order to know the mean of each 
aspect by using SPSS 16.0. Thus, it can be recognized whether the aspect is 
categorized as very good, good, fair or poor. 
Table 25: Descriptive Statistics of the Media Aspects 
 
As the Table 24 above shown, the mean of the presentation aspect was 
4.00. It means that it was categorized as “very good” category comparing the 
means to the data conversion of Suharto (2006) in Table 4. The mean of the 
displayed audio and physical appearance was 3.83. Thus, it was also 
categorized as “very good”. “Good” category was reached by the promotion of 
autonomous learning of the evaluated materials as the mean was 3.66. In term 
of three mentioned aspects of media, the illustration aspect was also 
categorized as “good” because the mean was 3.80. The result indicates that the 
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materials which were based on CALL have been appropriate for Grade VIII 
students seen from the media aspects.  
 
5. Revision of the Final Draft 
After being evaluated by the experts, the materials were improved based 
on the suggestions given. The parts that should be revised were shown in the 
tables before. Furthermore, the researcher improved on those parts, either 
from the materials aspects or from the media aspects. The results of the parts 
that have been revised are straightforward. 
Preliminary of Unit 1 had to be revised since the pictures did not represent 
the illustration. As a result, the researcher changed the pictures to make them 
match with the illustration. The figure of the change is as follows. 
 
Figure 79: The revision of preliminary of Unit 1 
 
The instruction of Task 1 of Unit 1 was too long. Consequently, the 
researcher rewrote it to make it more effective. Moreover, none of the pictures 
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represented the description since the task was asked the students to find the 
correct picture based on the description. They looked like the same. Thus, they 
had to be changed. Here is the figure of the revision of Task 1 of Unit 1. 
 
Figure 80: The revision of Task 1 of Unit 1 
 
In the table of adjectives, the use of “parts of body to be described” for the 
title was not appropriate since age, height and weight were also included in the 
table. Moreover, there was no instruction to click on the words referring to the 
aspects to be described.  As a result, the title was changed into “Aspects to be 
described” and made an instruction to click on the words to be described so 
that the students know that there was something behind the words. The figure 
is as follows. 
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Figure 81: The revision of aspects to be described in Unit 1 
 
In the explanation of adjectives in Unit 1, the examples were not directly 
given. Thus, the researcher added the examples of adjectives right after the 
definition. Here is the figure of the explanation of adjectives. 
 
Figure 82: The revision of the explanation of adjectives in Unit 1 
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Another revision of Unit 1 was in the part of focus on verbs. The 
explanation was given in a paragraph. Nevertheless, it was not effective so 
that it was changed into a simpler one. The figure can be seen as follows. 
 
Figure 83: The Revision of the explanation of the present  
tense in Unit 1 
 
In Task 10 of Unit 1, there was an incorrect sentence. It was “He is known 
as 10.” What the researcher means was the player is known as wearing 
number 10 so that the sentence was changed into “He is known as wearing 
number 10.” The change of the sentence can be seen in the figure below. 
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Figure 84: The revision of Task 10 in Unit 1 
 
There were also some revisions in Unit 2. One of them was in the 
preliminary. The use of a sentence “Have you ever asked by your 
sister/brother or your friends about things they don’t know?” was not 
appropriate. Thus, it was changed into “Have your brother ever asked you 
about things he doesn’t know?” Here is the figure of the change of preliminary 
of Unit 2. 
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Figure 85: The revision of preliminary of Unit 2 
 
In Task 3, there was an incomplete noun phrase “4-8 triangular” in the 
paragraph. Thus, it should be added by “segments of the flesh” after 
“triangular” to complete the noun phrase “4-8 triangular segments of the 
flesh”. The figure is as follows. 
 
Figure 86: The revision of Task 3 of Unit 2 
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There was a grammatical mistake in Did you know? (the information of 
the mangosteen). The revision was in a word “belong” which should be 
“belongs” since the subject was singular. The figure can be seen as follows. 
 
Figure 87: The revision of a grammatical  
mistake in Did you know? 
 
The suggestions from the experts were also coming to the explanation of 
degrees of comparison of adjectives. It was better to add the explanation why 
the words have to be added by suffix –er and why some words have to use 
more/most. Here is the revision. 
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Figure 88: The revision of the explanation of  
 degrees of comparison of adjectives 
 
The title of Unit 3 was also revised. It was in the form of sentence “Let’s 
have a trip!”, while other units are in the form of noun phrases. Thus, it was 
changed into “Having a Trip”. 
In preliminary of Unit 3, there were some revisions regarding the sentence 
coherence. The use of “… and then she asks Rian” was not appropriate so it 
was changed into “… and then asking Rian”. Hence, the question in the 
conversation was not correct since it did not have relation with the answer. 
Thus, the question from “What the pictures are they?” was changed into 
“Where did you take the pictures?” 
The figure is as follows. 
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Figure 89: The revision of preliminary of Unit 3 
 
Task 5 of Unit 3 was totally improved since the text was not coherent. The 
revision can be seen in the figure below. 
 
Figure 90: The revision of Task 5 of Unit 3 
 
There was also a suggestion from the experts to give a text at the 
beginning after the preliminary in each unit. The aim of giving such text was 
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to brainstorm the students to get ideas about what they are going to learn. The 
figures of the additional texts in each unit are as follows. 
 
Figure 91: The brainstorming text of Unit 1 
 
 
Figure 92: The brainstorming text of Unit 2 
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Figure 93: The brainstorming text of Unit 3 
 
The result of the revision was called as the final draft of the materials. It 
means that the materials have been appropriate for Grade VIII students of 
junior high schools. 
 
B. Discussion 
The findings were discussed based on the data gained from the instruments of 
the research. In terms of needs analysis, target needs and learning needs are the 
general heading of need. From the data obtained regarding target needs, the 
students had a desire to have materials which can help them to improve their 
English. Particularly in reading, vocabulary building, grammar and the structure 
of texts they learned were the aspects they want to build. Pronunciation was also 
an important aspect they want to learn. Meanwhile, from the learning needs, the 
students expected to have materials that involve audios and illustrations to make 
them motivated to learn English, especially reading. 
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Besides, the use of computer and language laboratories in teaching and 
learning process became the other finding since those laboratories were not used 
effectively for the teaching and learning activities. The students really wanted to 
use those laboratories to support their learning. Thus, the materials developed by 
the researcher were based on the data from the need analysis and based on the 
curriculum of Junior High Schools. 
There were three units being developed. They all focused on descriptive texts. 
Each unit had own objectives. For the objectives of the first unit, the students 
were expected to be able to: (1) use adjectives to describe people; (2) use verbs of 
the present tense in descriptive texts; (3) identify the main idea of texts; (4) 
identify the generic structure of descriptive texts. Meanwhile, for the objectives of 
the second unit, the students were expected to be able to: (1) use adjectives to 
describe things; (2) use degrees of comparison of adjectives in descriptive texts; 
(3) identify the main idea of texts; (4) identify the generic structure of descriptive 
texts. The last unit also has four objectives. On the other hand, for the objectives 
of Unit 3, the students were expected to be able to: (1) use adjectives to describe 
places; (2) use adjectives of prepositions in descriptive texts; (3) identify the main 
idea of texts; (4) identify the generic structure of descriptive texts. 
The designed materials were then evaluated by two experts to have some 
revisions in order to get the better ones. The evaluation concerned on the materials 
aspects and the media aspects since they were developed based on CALL. After 
being evaluated, the data gained were calculated by using SPSS 16.0 and the 
result showed that the materials have been appropriate for Grade VIII students of 
junior high schools. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
Chapter V presents the conclusion and suggestion of the research. The 
conclusions are the answers of the research questions which are formulated from 
the objective of the study stated on Chapter I. Meanwhile, some suggestions are 
given to the students, teachers and other researchers for better improvement of 
materials. 
 
A. Conclusion 
Based on the objective of the study, the researcher concluded three points of 
developing CALL-based materials for reading comprehension for Grade VIII 
students of junior high schools. The first point was the target needs required for 
developing the materials. The second point was the learning needs required for 
developing the materials. The third point is the characteristic of the appropriate 
materials. 
 
1. The Target Needs 
From the data gained and analyzed, it can be concluded that the students 
desired to have materials which can improve their English, in particular reading 
comprehension of descriptive texts, in order to be able to comprehend texts by 
answering all questions given based on the texts and to be able to use the language 
they learned from the texts. It can be seen from the facts that the students still 
lacked vocabulary building, grammar (the use of the present tense, adjectives and 
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adverbs) and the structure of texts. Moreover, they just learned from the 
explanations of the teacher and used a course book for the source of their learning. 
In this case, the materials of the teaching and learning activity lied down on the 
course book only and there was no variation to make the teaching and learning 
process more interesting. Consequently, they wanted to have materials which 
were attractive and focused on the language, i.e. the use of the present tense, 
adjectives and adverbs, on the vocabulary building and on the text construction. 
 
2. The Learning Needs 
In terms of the implementation of technology recently, computer and language 
laboratories are the examples of the utilization of technology in teaching and 
learning activities. From the information obtained in the research, the students 
assumed that they would be more motivated to learn English if the activities were 
varied. By using computers, for example, which involve pictures/illustrations, 
they could enjoy the process of teaching and learning activity since computers 
could be useful in promoting interest. Unfortunately, computer and language 
laboratories had not been used well although the school had been equipped with 
those laboratories. Thus, materials based on computers are needed to balance the 
facilities of the school. 
 
3. The Appropriate CALL-Based Materials for Reading Comprehension 
The materials developed by the researcher based on the needs analysis 
consisted of three units. The first unit was about describing people. The topic of 
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the unit was “Getting Closer to Others”. There were four objectives of the unit. By 
completing eleven tasks, the students were expected to be able to: (1) use 
adjectives to describe people, (2) use verbs of the present tense in the descriptive 
texts, (3) identify the main idea of texts and (4) identify the generic structure of 
descriptive texts. There were five input texts in the first unit. The first text had a 
title “Deny Sumargo”. The second one was “My New Friend”. The third fourth 
and fifth texts were about idols, “Yoona”, “Wayne Rooney” and “Rio Ferdinand”. 
The second unit was about describing things and the topic of the unit was 
“Our Love of Nature”. There were four objectives of the unit. The students were 
expected to be able to: (1) use adjectives to describe things, (2) use adjective 
degrees of comparison in descriptive texts, (3) to identify the main idea of the text, 
(4) to identify the generic structure of descriptive texts. The input texts were 
“Cendrawasih”, “The Mangosteen” and “Orchids, beautiful flowers from 
Indonesia”. In this unit, twelve tasks should be completed by the students.  
The last unit was Unit 3 which had a topic “Having a Trip”. The students 
learned how to describe a particular place. Thus, the objectives of the unit were 
expecting the students’ ability to: (1) use adjectives to describe places, (2) use 
adverbs of place-prepositions in descriptive texts, (3) identify the main idea of 
texts and (4) identify the generic structure of descriptive texts. There were five 
input texts with 13 tasks that should be completed by the students. They were 
Prambanan, Jatijajar Cave, Yogyakarta, Bali, and Sydney  
The materials were implemented in Computer-Assisted Language Learning 
(CALL) to make them more interesting and to be able to engage students with 
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enjoyable activities. The designed materials were then evaluated by two experts 
who concerned on the materials aspects and the media aspects. After being 
evaluated, the results of the evaluation were then calculated. It showed that the 
materials had been appropriate for Grade VIII students of junior high schools. 
  
B. Suggestion 
There are some suggestions proposed to students, teachers and other 
researchers or materials developers. 
1. To students, they should actively find other resources to help and support 
them in learning English since the internet has already spread across their 
surroundings. Thus, it will be easier for them to learn and get knowledge 
outside the classroom. Nevertheless, they also have to be wise in using the 
internet. 
2. To teachers, they should actively participate in training regarding 
computer-assisted language learning so that they are able to make their 
own materials based on computers. Moreover, they should collaborate 
with language developers to produce CALL materials suitable for the 
learners. 
3. To other researchers or materials developers, they can make materials 
better than this and develop other materials which focus on other text types 
that are taught in Grade VIII, IX and X. In addition, they can develop 
materials that focus on listening, reading, speaking and writing skills. 
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ANGKET UNTUK SISWA 
A. Data Siswa 
Isilah data di bawah ini sesuai dengan identitas Anda. 
Nama  : 
Umur  : 
Jenis Kelamin : 
 
B. Potensi Siswa 
Di bagian ini, Anda akan diberikan beberapa pertanyaan yang berhubungan 
dengan pembelajaran bahasa Inggris di kelas, terutama mengenai materi 
reading. Anda diminta untuk memilih salah satu pernyataan pada setiap 
pertanyaan yang diberikan sesuai dengan apa yang Anda rasakan dengan cara 
memberi tanda silang (X) pada huruf a, b, c, atau d, kecuali pada nomor 
tertentu (Anda diperbolehkan untuk memilih lebih dari satu). 
 
1. Menurut Anda, bagaimana pembelajaran bahasa Inggris, khususnya 
membaca (reading) di kelas? 
a. Pembelajaran bahasa Inggris, membaca (reading), sangat tidak 
menarik. 
b. Pembelajaran bahasa Inggris, membaca (reading), tidak menarik. 
c. Pembelajaran bahasa Inggris, membaca (reading), sudah menarik. 
d. Pembelajaran bahasa Inggris, membaca (reading), sudah sangat 
menarik. 
 
2. Peningkatan kemampuan apa yang Anda harapkan dari pembelajaran 
bahasa Inggris, khususnya membaca (reading)? *(boleh memilih lebih dari 
satu) 
a. Dapat membaca teks dengan lancar. 
b. Dapat meningkatkan kosa kata (vocabulary) 
c. Dapat memahami teks dengan baik. dan menjawab semua pertanyaan 
sesuai teks dengan benar 
d. Dapat menggunakan bahasa yang digunakan dalam teks di kehidupan 
sehari-hari. 
 
3. Descriptive texts merupakan salah satu materi dalam pelajaran bahasa 
Inggris. Menurut Anda, apakah penjelasan mengenai descriptive texts 
sudah disampaikan dengan sangat jelas, jelas, kurang jelas, atau tidak jelas? 
a. Materi descriptive texst disampaikan dengan sangat tidak jelas.  
b. Materi descriptive texts disampaikan dengan tidak jelas. 
c. Materi descriptive texts disampaikan dengan jelas.  
d. Materi descriptive texts disampaikan dengan sangat jelas. 
 
4. Dalam memahami descriptive texts, penjelasan mengenai hal apa yang 
perlu ditingkatkan? 
a. Penjelasan mengenai vocabulary (kosa kata). 
b. Penjelasan mengenai grammar (tata bahasa) 
c. Penjelasan mengenai struktur penyusunan teks. 
d. Penjelasan mengenai vocabulary (kosa kata), grammar (tata bahasa), 
dan struktur penyusunan teks. 
 
5. Bentuk materi descriptive texts seperti apakah yang Anda inginkan? 
*(boleh memilih lebih dari satu) 
a. terdapat banyak bacaan/teks 
b. terdapat banyak gambar/ilustrasi  
c. terdapat audio yang dapat membantu pengucapan kata (pronunciation) 
d. terdapat banyak permainan (games) 
 
6. Bagaimana pemanfaatan teknologi, seperti komputer, dalam membantu 
menjelaskan materi di kelas? 
a. Tidak pernah menggunakan komputer 
b. Kadang-kadang menggunakan komputer 
c. Biasanya menggunakan komputer 
d. Selalu menggunakan komputer 
 
7. Apabila penjelasan materi menggunakan aplikasi multimedia (pictures, 
audio, video, animation), apakah akan sangat memotivasi, cukup 
memotivasi, kurang memotivasi, atau tidak memotivasi Anda dalam 
belajar reading, terutama mengenai materi descriptive texts? 
a. pemberian materi dengan menggunakan aplikasi multimedia (pictures, 
audio, video, animation) akan sangat tidak memotivasi. 
b. pemberian materi dengan menggunakan aplikasi multimedia (pictures, 
audio, video, animation) akan tidak memotivasi. 
c. pemberian materi dengan menggunakan aplikasi multimedia (pictures, 
audio, video, animation) akan memotivasi. 
d. pemberian materi dengan menggunakan aplikasi multimedia (pictures, 
audio, video, animation) akan sangat memotivasi. 
 
8. Menurut Anda, bentuk latihan soal seperti apa yang dapat digunakan untuk 
meningkatkan kemampuan membaca (reading)? *(boleh memilih lebih 
dari satu) 
a. Menjawab pertanyaan sesuai teks dalam bentuk esai. 
b. Mencocokkan pertanyaan dan jawaban yang tersedia. 
c. Menjawab pertanyaan sesuai teks dengan menggunakan gambar 
sebagai petunjuk (picture-cued)? 
d. Mengurutkan dan melengkapi kalimat atau paragraf sesuai dengan alur 
teks. 
 
9. Apabila Anda merasa kesulitan dalam mengerjakan tugas yang diberikan 
guru, apakah Ananda akan mencari jawaban dengan bertanya kepada guru, 
bertanya kepada guru dan teman, mencari jawaban sendiri, atau tidak 
melakukan apa-apa? 
a. Bertanya kepada guru saja 
b. Bertanya kepada guru dan teman 
c. Mencari jawaban sendiri 
d. Tidak melakukan apa-apa 
 
10. Cara belajar seperti apakah yang Anda lebih suka lakukan? 
a. sendiri 
b. berpasangan 
c. berkelompok 
d. melibatkan semua teman satu kelas 
 
 
 TERIMA KASIH  
INTERVIEW GUIDELINE FOR THE TEACHER 
OF SMP N 1 PREMBUN 
 
 
Name   : 
Education  : 
Teaching Experience : 
 
 
1. How is the teaching of reading in the classroom? What method(s) do you use 
to deliver the reading materials? 
2. What techniques do you bring into the classroom activities? Which 
technique(s) do you believe to be the most successful technique(s) for your 
teaching process? 
3. From where do you get some sources to help you master the materials that will 
be given to the students? 
4. What is your strategy to keep students paying attention to what you are 
teaching? 
5. What kind of evaluation do you apply to check students’ comprehension about 
the lesson? 
6. What kind of feedback do you perform in evaluating the students? 
7. Could you please tell me what will you do to motivate the students in the 
classroom? 
8. Do you develop your own materials? How do you develop the materials? 
9. Do you often use computer and language laboratories for your teaching 
process? If so, for what materials or activities do you use in those laboratories? 
10. (For number 9-If yes) When using computer and language laboratories, do you 
feel the effectiveness for the teaching and learning process?  
11. (For number 9-If not) What do you think if computer and language 
laboratories are used for reading activities? 
 APPENDIX B 
The Results of Needs 
Analysis 
 
 
 
 
 
The Result of the Questionnaire given to the students 
 
No. Question Items N % 
1. How is the teaching and 
learning process in the 
classroom, especially in 
reading activities? 
a. very not interesting 0 0% 
b. not interesting 24 37.5% 
c. interesting 40 62.5 % 
d. very interesting 0 0 % 
2. What are your expectations 
of the enhancement of 
reading activities in the 
classroom? 
a. to be able to read 
the texts fluently 
50 
78.13% 
b. to be able to enrich 
the vocabulary 
48 
75% 
c. to be able to 
comprehend the 
texts and answer 
the questions based 
on the texts 
correctly 
44 
68.75% 
d. to be able to use 
the language of the 
texts in daily life 
context 
32 
50% 
3. What kinds of reading 
materials do you want to 
have? 
a. involved many 
texts 
19 
29.69% 
b. involved many 
pictures/illustratio
ns 
43 67.19% 
c. involved audios to 
learn the 
pronunciation of 
some words 
28 43.75% 
d. involved many 
games 
25 
39.06% 
4. What do you think of the 
explanation of the materials 
about descriptive texts in the 
classroom? 
a. very unclear 1 1.56% 
b. unclear 4 6.25% 
c. clear 49 76.56% 
d. very clear 9 14.06% 
5. What is the explanation(s) 
that should be expanded to 
comprehend the texts? 
a. vocabulary 5 7.81% 
b. grammar 5 7.81% 
c. the structure of the 
texts 
10 
15.63% 
d. vocabulary, 
grammar and the 
structure of the 
texts 
44 
68.75% 
6. How is the utilization of the 
technology such as 
computers to support the 
explanation of the 
materials? 
a. never 38 59.38% 
b. seldom 22 34.38% 
c. sometimes 3 4.69% 
d. always 
1 1.56% 
7. What do you think of the 
influence of using 
multimedia to the 
comprehension of 
descriptive texts? 
a. very demotivated 0 0% 
b. demotivated 3 4.69% 
c. motivated 36 56.26% 
d. very motivated 
25 39.05% 
8. In your opinion, what kind 
of activities that could 
improve your reading skills? 
a. answering 
questions based on 
the texts 
39 60.94% 
b. matching 
questions to the 
provided answers 
25 39.06% 
c. answering 
questions based on 
the texts by given 
some pictures 
(picture-cued) 
29 45.31% 
d. rearranging and 
completing 
sentences to make 
a good text 
19 29.69% 
9. When you find a problem 
during reading a text, what 
do you do? 
a. asking the teacher 8 12.50% 
b. asking the teacher 
and friends 
45 70.31% 
c. trying to solve the 
problem by 
yourself 
10 15.63% 
d. doing nothing 1 1.56% 
10. When you do a reading 
activity, how do you expect 
to finish the task? 
a. alone 22 34.37% 
b. in pairs 4 6.25% 
c. in groups 35 54.69% 
d. whole class 3 4.69% 
 
INTERVIEW TRANSCRIPT I 
 
Day/Date  : Wednesday/October 2, 2013 
Place   : Library 
Interviewer (R) : The researcher 
Respondents  : Two students (Ss) of class VIII B 
   S1 for student 1; S2 for Student 2 
 
R : Selamat pagi dek Rizki dan dek bagus. 
 (Good morning, Rizki and Bagus.) 
Ss : Selamt pagi. 
 (Good moerning.) 
R : Mau minta bantuan dari kalian nih. Mau tanya-tanya mengenai pembelajaran bahasa 
Inggris. Boleh ya? 
 (I need your favour. I want to ask you about the teaching and learning process in the 
classroom. May I?) 
Ss : Boleh miss. 
  (Sure, miss.) 
R : Menurut dek Rizki, pembelajaran bahasa Inggris di kelas bagaimana? 
 (Based on your opinion, how is the teaching and learning English in the classroom?) 
S1 : Lumayan baik tapi kurang efektif karena kadang terjadi keributan di kelas. 
 (It’s quite good but I think it less effective because sometimes other students make a 
lot of noise) 
R : Kalau dari mas Bagus? Hambatannya apa saja? 
 (How about you, Bagus? What is your obstacle(s)? 
S2 : Dipleset-plesetin kata-katanya sama temen-teman jadi bikin bingung. 
 (There are some students who’d like to slip of the tongue on purpose, for example a 
word “who does” is slept into “wedus”. It makes me confuse to understand the actual 
meaning.) 
R : Untuk pembelajarn reading, apakah descriptive texts sudah dijelaskan secara rinci? 
 (For the learning of reading, have the descriptive texts already been explained in 
detail?) 
Ss : Sudah. 
 (Yes, they have) 
R : Apakah sudah dijelaskan tentang language features-nya, misalkan penggunaan 
present tense, adjectives dan adverbs? 
 (Have the language features of the texts such as the use of present tense, adjectives 
and adverbs already been explained too?)  
Ss : Sudah tapi kalau adverbs belum. 
 (Yes, they have except adverbs) 
R : Kalau susunan teks itu sudah belum? 
 (How about the generic structure of the texts?) 
Ss : Sudah dijelaskan tapi kurang jelas, belum terlalu paham. 
 (It has been explained too but not clear.) 
R : Menurut dek rizki pembelajaran bahasa Inggris di kelas sudah menarik? 
 (Do you think that the teaching-learning of English in the classroom is interesting) 
S1 : Belum. 
 (Not yet.) 
R : Kalau mas Bagus? 
 (How about you, Bagus?) 
S2 : Biasa saja. 
 (There is no something impressiveness)  
R : Dalam pelajaran bahasa Inggris apakah pernah mengunakan laboratorium bahasa 
atau komputer? 
 (Has your teacher ever used either language laboratory or computer laboratory for 
her teaching activity?) 
S1 : Belum pernah. Tapi kalau dulu kelas 1 pernah sekali untuk pelajaran listening. 
 (She never used those laboratories. But when I was in Grade VII, my English teacher 
used language laboratory once for listening activity.)  
R : Kalau mas Bagus sudah pernah? 
 (Have you had the same experience, Bagus?)  
S2 : Belum, soalnya beda guru. 
 (No, my English teacher was different from hers. The teacher never used language 
laboratory.) 
R : Kalau misalkan pebelajaran reading menggunakan laboratorium kalian kepingin 
ngga? 
 (Do you have a desire to use either language laboratory or computer laboratory for 
reading activities?) 
Ss : Pingin banget. 
(Yes, we have a strong desire for it)  
R : Kenapa? 
 (Why?) 
Ss : Ya karena bisa diulang-ulang kalau misal belum jelas. 
 (It’s because we can study over again effectively if we have difficulties to understand 
what we are learning.) 
R : Mengenai materi, bentuk soal seperti apa yang kalian inginkan? 
 (Regarding to the materials, what kinds of exercises do you want to have?  
S1 : Essai sama mencocokkan dengan gambar). 
 (In the form of essay and matching activities by using picture-cue.)   
R : Apakah kalian menginginkan materi yangg bisa membantu pengucapan kata, jd nti 
kalau di klik bisa ada suaranya? 
 (Do you want to have a kind of material which helps you in pronunciation, so when 
you’re clicking the words there will be a model on how to pronounce those words?)  
Ss : Mau sekali, miss. 
(Absolutely we want it, miss.) 
R : Okay. Mungkin itu saja. Terima kasih atas informasi dan kerjasamanya. 
 (Okay. I think that’s all. Thank you for the information and for you cooperation.) 
Ss : Sama-sama, miss. 
 (Anytime, miss.) 
INTERVIEW TRANSCRIPT II 
 
Day/Date  : Saturday/October 5, 2013 
Place   : Library 
Interviewer (R) : The researcher 
Respondents  : Two students (Ss) of class VIII A 
   S1 for student 1; S2 for Student 2 
 
R : Selamat pagi. 
 (Good morning.) 
Ss : Selamt pagi. 
 (Good moerning.) 
R : Mau minta bantuan dari kalian nih. Mau tanya-tanya mengenai pembelajaran bahasa 
Inggris. Boleh ya? 
 (I need your favour. I want to ask you about the teaching and learning process in the 
classroom. May I?) 
Ss : Boleh miss. 
  (Sure, miss.) 
R : Menurut kalian, apakah pembelajaran reading sudah menarik? 
 (Do you think the learning of reading in the classroom is interesting?) 
Ss : Belum, miss. 
 (Not et, miss.) 
R : Mengenai pembelajaran reading, apakah descriptive texts sudah diajarkan secara 
jelas? 
 (For the learning of reading, have the descriptive texts already been explained in 
detail?) 
Ss : Sudah. 
 (Yes, they have.) 
R : Biasanya aktifitasnya apa saja? 
 (What are the activities which you usually did?) 
S1 : Membaca beberapa teks, mengartikan kata, mengerjakan soal. 
 (Reading some texts, translating some words and answering questions) 
R : Apakah sudah dijelaskan tentang language features-nya, misalkan penggunaan 
present tense, adjectives dan adverbs? 
(Have the language features of the texts such as the use of present tense, adjectives 
and adverbs already been explained too?) 
S2 : Tidak dijelaskan secara rinci, jadi masih bingung. 
 (They haven’t explained in detail so I’m still confused about that.) 
R : Bagaimana dengan penjelasan mengenai susunan teks? 
 (How about the explanation of the generic structure of the texts? 
Ss : Sudah dijelaskan dengan jelas. 
 (It has been explained clearly.) 
R : Bagaimana dengan materi bahasa Inggris, apakah hanya dari buku saja atau ada 
sumber lain? 
 (Regarding to the materials, do you get it from just from the course book you use or 
any other resources? 
Ss : Cuma dari buku, miss. 
 (Just from the course book, miss.) 
R : Judul buku yang dipakai apa? 
 (What is the tetle of the course book) 
S1 : Apa ya judulnya? 
 (What’s the title?) 
S2 : Lupa, miss. 
 (I forget, miss) 
R : Oh, ya sudah nati saya pinjam, ya? 
 (Alright, may I borrow it later? 
Ss : Iya. 
 (Sure.) 
R : Apakah pembelajaran bahasa Inggris pernah diadakan di laboratorium bahasa atau 
komputer? 
 (Well, has your teacher ever used either language laboratory or computer laboratory 
for her teaching activity?) 
Ss : Belum pernah. 
 (She never used those laboratories.) 
R : Untuk kegiatan listening juga belum pernah digunakan? 
 (Even for the listening activity?) 
S1 : Dulu kelas satu pernah sekali. 
 (When I was in grade VII, my English teacher has used the language laboratory once.) 
S2 : Dulu saya belum pernah. 
 (But not for my English teacher when I was in grade VII) 
R : Jadi memang benar-benar jarang digunakan, ya? 
 (So, it’s truly rarely used for the teaching-learning activities?)  
Ss : Iya. 
 (Yes.) 
R : Menurut kalian nih, apakah kalian menginginkan materi berbasis komputer mungkin 
yang lebih interaktif? 
 (Do you have a desire to have computer-based materials to make the learning process 
more interactive?) 
Ss : Iya, biar pemanfaatan lab. juga maksimal. 
 (Yes. Besides, it can maximize the utilization of the laboratories.) 
R : Oh, gitu. Sip deh. Kalau begitu, terima kasih banyak ya atas informasi dan 
kerjasamanya. 
 (I see. Alright, thank you for your information and cooperation.) 
Ss : Sama-sama, miss. 
(You’re welcome, miss.) 
R : Belajar yang rajin, ya. 
 (Keep studying hard!) 
Ss : Iya, miss. 
 (Yes, miss.) 
 
The Result of the Need Analysis of Interview of English Teacher  
of SMP N 1 Prembun 
 
Name   : Yuli Kusmayanti, S. Pd. 
Education  : S1 
Teaching Experience :  8 years 
Date of Interview : October 3
rd
, 2013 
 
    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The researcher did an interview of need analysis with one of the 
English teachers on Wednesday of October 3
rd
, 2013. The teacher who was 
being interviewed was the English teacher of some classes of grade VIII and 
IX. The interview was conducted at the teacher room of SMP N 1 Prembun. 
Before the researcher started the interview, she asked the teacher whether she 
allowed the researcher to record the interview or not. Unfortunately, she said it 
was not necessary to do a recording of the interview. Thus, the researcher just 
noted down the teacher’s responses about the questions.  
Firstly, the researcher asked the teacher about her methods of teaching 
reading in the classroom. She replied the question by mentioning some 
methods, such as communicative language teaching and presentation, practice, 
production (PPP). Then, for the next question about the techniques of 
teaching, the teacher mentioned some techniques she used for the teaching 
reading in the classroom. When the researcher asked her what technique which 
is the most successful technique applied in the classroom, she just said some 
techniques were usually used by her to teach the materials, for example 
discussion, information gap and jig saw. Nevertheless, for the jig saw 
technique, she said that it did not run well to apply the technique in the 
classroom. Her problem was in the time allocation. As a result, she just 
believed on the discussion to complete the explanation of the materials. 
Later, the researcher asked the teacher how she toke some resources to 
help her master the materials. She said from the internet. That was the reason 
too for the next question regarding to her strategy to keep students paying 
attention to what she was teaching by showing other materials from the 
  
 
internet. Not directly connecting to the internet in the classroom but she just 
downloaded the materials on the other day before she showed them to the 
students on the day she was teaching.  
Then, the researcher moved to another question of how the teacher 
gives the evaluation for the students to check their comprehension about the 
lesson. Her response was by giving some questions to the students related to 
what they have learned by the end of the lesson. Besides, the evaluation was 
also given in the form of questions in the examinations. For the feedback, the 
teacher invited the students to review the examinations together. 
 The researcher asked over the teacher to explain how she motivated the 
students in the classroom. She replied with pleasure as she gave details the 
way she motivated the students. She knew that the students would easily get 
bored when she explained everything before the class. Consequently, usually 
she told the students a story to make them more relax and to turn their 
motivation up to continue the lesson. 
 Regarding the development of the materials, the researcher asked the 
teacher whether she developed her own materials or not. She said that she just 
adapted from the internet related to the materials in the course book. 
 Finally, the researcher came to the end of the question. She asked the 
teacher about the utilization of the computer and language laboratories in her 
teaching and learning process. She said that she never used those laboratories 
for her activities because the computer laboratory was just used by the 
teachers who teach ICT subject, while the language laboratory did not used 
effectively due to the lack of the use of the laboratory schedule. To be honest, 
she took pity on those laboratories, especially for language laboratory which 
has not been used its full potential. Therefore she said it was necessary to 
make CALL-based materials and she supported the researcher in developing 
such materials for reading skills. 
  
 APPENDIX C 
COURSE GRIDS 
 
 
 
 
 
 COURSE GRIDS 
 
Name of the School  : SMP N 1 Prembun 
Subject   : English 
Class   : VIII/I 
Standard of Competence : comprehending the meaning of short functional texts and simple essay in the form of descriptive and recount 
texts in daily life context 
 
Unit Basic 
Competence 
Topic Materials Input 
Texts 
Activities Goal 
Achievement 
Language Focus Time 
Allocation Grammar Vocabulary 
I Responding the 
meaning and 
the rhetorical 
steps of simple 
short essays 
accurately, 
fluently, and 
appropriately 
which are 
related to the 
environment in 
the form of 
descriptive 
texts 
Getting 
closer to 
other 
1. How to 
describe 
people 
2. The use of 
adjectives 
in 
descriptive 
texts  
3. The use of 
present 
tense in 
descriptive 
texts 
4. Generic 
structure 
of 
descriptive 
texts. 
1. My new 
friend, 
Ardha 
2. My 
favorite 
singer 
3. Winey 
Rooney 
4. Rio 
Ferdinan
d 
 Background 
Knowledge of Field 
(BKOF) 
- The students are 
given a 
preliminary slide 
and a text entitled 
“Denny Darmono” 
to elicit their ideas 
of how people 
around them 
describe someone. 
- Being given some 
pictures and 
audios, the 
students learn 
adjectives and try 
to pronoun them. 
- The students are 
asked to match 
By the end of the 
lesson, the 
students are 
expected to be 
able to: 
- use adjectives 
to describe 
people. 
- use verbs of 
present tense 
in the 
descriptive 
texts. 
- identify the 
main idea of 
the text. 
- identify the 
generic 
structure of the 
descriptive 
Present 
Tense 
(V1): 
- to be: is, 
am, are 
e.g. 
Ardha is 
a new 
student of 
SMP N 1 
Prembun. 
 
- have/has 
e.g. He 
has oval 
face and 
small 
nose. 
 
- V1 (s/es): 
young, old, 
tall, short, 
straight hair, 
long hair a 
slim lady, a 
fat boy, , oval 
face, round 
face, long, 
face, slanted 
eyes, pointed 
nose, small 
nose 
2x40” 
 some pictures with 
the descriptions. 
 
 Modeling of Texts 
(MOT) 
- Being given a 
situation, the 
students learn a 
descriptive text by 
choosing the right 
picture based on 
the text. 
- The students are 
asked to find the 
adjectives in the 
text. 
- The students learn 
about adjectives 
and are asked to 
complete some 
sentences with the 
provided 
adjectives based 
on the text. 
- The students are 
given a text about 
an idol and then 
they are asked to 
identify the verbs 
used in the text. 
- Being given some 
texts. 
 
look, 
look(s), 
make(s) 
e.g. 
Yoona 
has white 
skin and 
slant eyes 
that 
makes her 
beautiful. 
 statements based 
on the text, the 
students are asked 
to identify whether 
each statement is 
true or false. 
 
 Joint Construction 
of the Text 
(JCOT) 
- Being given other 
texts, the students 
identify the 
discussion of the 
texts by answering 
some questions 
based on the texts. 
- The students are 
asked to arrange 
the jumbled 
sentences in order 
to make a good 
description based 
on the picture. 
- The students learn 
the generic 
structure of the 
texts given before. 
 
 Independent 
Construction of 
 Text (ICOT) 
- Being given some 
jumbled sentences 
the students are 
asked to make a 
descriptive text 
and to identify the 
generic structure 
of the text.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 Unit Basic 
Competence 
Topic Materials Input 
Texts 
Activities Goal 
Achievement 
Language Focus Time 
Allocation Grammar Vocabulary 
II Responding the 
meaning and 
the rhetorical 
steps of simple 
short essays 
accurately, 
fluently, and 
appropriately 
which are 
related to the 
environment in 
the form of 
descriptive 
texts 
Our love 
of nature 
1. How to 
describe 
things 
2. How to 
arrange 
adjectives 
in 
descriptiv
e texts 
3. The use of 
adjectives
’ degrees 
of 
compariso
n in 
descriptiv
e texts 
4. Generic 
structure 
of 
descriptiv
e texts 
1. Mangost
een 
2. Orchids, 
beautiful 
flowers 
from 
Indonesi
a 
 Background 
Knowledge of Field 
(BKOF) 
- The students are 
given a 
preliminary slide 
and a text entitled 
“Cendrawasih” to 
elicit their ideas of 
how people around 
them describe 
someone. 
- Being given some 
stimulating 
pictures, the 
students are asked 
to match the 
pictures to the 
descriptions. 
- The students are 
asked to find the 
antonyms of some 
words used in the 
descriptions. 
-  The students 
practice the 
pronunciation of 
the words. 
 
By the end of the 
lesson, the 
students are 
expected to be 
able to: 
- use adjectives 
to describe 
things. 
- use adjectives’ 
degree of 
comparison in 
the descriptive 
texts. 
- identify the 
main idea of 
the text. 
- identify the 
generic 
structure of the 
descriptive 
texts. 
 
Adjectives’ 
degrees of 
compariso
n: 
e.g. 
- An 
elephant is 
bigger than 
a cat. 
- The 
giraffe is 
the tallest 
animal in 
the zoo. 
fruit,flower, 
animal, 
round, tall, 
short, small, 
color, thin, 
thick, 
cheaper, 
more 
expensive, 
the most 
beautiful 
2x40” 
  Modeling of Texts 
(MOT) 
- The students are 
asked to read a 
text entitled 
Mangosteen. 
- Being given some 
statements based 
on the text, the 
students are asked 
to identify whether 
each statement is 
true or false. 
-  The students learn 
how to arrange the 
adjectives. 
- The students learn 
the use of 
adjectives’ degrees 
of comparative in 
the text. 
 
 Joint Construction 
of Texts (JCOT) 
- Being given a 
situation, the 
students are given 
some descriptions 
of some pictures.  
- The students are 
asked to complete 
 some sentences 
with adjectives’ 
degrees of 
comparative. 
- The students are 
asked to find the 
pictures based on 
the descriptions. 
- The students are 
asked to complete 
the sentences with 
adjectives’ degrees 
of comparative. 
 
 Independent 
Construction of 
Text (ICOT) 
- By given another 
text, the students 
are asked to 
complete some 
sentences to check 
their 
comprehension of 
the text. 
- Then, they are 
asked to identify 
the generic 
structures of the 
text by completing 
the table of 
 identification and 
descriptions.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Unit Basic 
Competence 
Topic Materials Input 
Texts 
Activities Goal 
Achievement 
Language Focus Time 
Allocation Grammar Vocabulary 
III Responding 
the meaning 
and the 
rhetorical 
steps of 
simple short 
essays 
accurately, 
fluently, and 
appropriately 
which are 
related to the 
environment 
in the form of 
descriptive 
texts 
Let’s 
have a 
trip 
1. How to 
describ
e places 
2. How to 
use 
adverbs 
in 
descript
ive 
texts 
3. The use 
of 
preposi
tions in 
descript
ive 
texts 
4. Generic 
structur
e of 
descript
ive 
texts 
1. Yogyaka
rta 
2.  Kuta 
Beach 
3.  Sydney 
 Background 
Knowledge of Field 
(BKOF) 
- The students are 
given a text 
entitled 
“Prambanan” to 
have the ideas 
about what they 
are going to 
learn. 
- The students are 
asked to match 
the pictures with 
their names. 
 
 Modeling of Texts 
(MOT) 
- The students are 
given a text of 
Jatijajar cave in 
which they have 
been familiar 
with. 
- They are asked 
to learn the 
synonym of 
some difficult 
words in the 
By the end of the 
lesson, the 
students are 
expected to be 
able to: 
- use adjectives 
to describe 
places. 
- use adverbs 
(prepositions) 
in the 
descriptive 
texts. 
- identify the 
main idea of 
the text. 
- identify the 
generic 
structure of the 
descriptive 
texts. 
 
Preposition
s: in, at, 
behind, 
opposite, 
under, 
across, 
between 
e.g. The 
museum is 
across the 
square. 
beach, city, 
restaurant, 
post office, 
hotel, 
scenery, 
beautiful  
2x40” 
 text. 
- By given the 
audios, the 
students are 
asked to learn 
how to 
pronounce those 
words. 
- The students are 
then asked to 
answer the 
questions based 
on the text. 
- The students are 
asked to read a 
text entitled 
Yogyakarta and 
are asked to find 
the antonyms of 
some words in 
the text. 
- The students are 
asked to answer 
the questions 
based on the text 
to get the main 
idea of the text. 
- The students 
learn about 
adjectives of 
place 
 (prepositions) 
usually used in 
descriptive 
texts. 
- Being given an 
illustration 
picture, the 
students are 
asked to 
complete the 
sentences with 
prepositions 
based on the 
picture. 
 
 Joint Construction 
of Texts (JCOT) 
- The students are 
asked to complete 
a text with 
provided 
prepositions based 
on the picture. 
- Being given some 
statements based 
on the text, the 
students are asked 
to identify whether 
each statement is 
true or false. 
 
  Independent 
Construction of 
Text (ICOT) 
- Being given a text, 
the students are 
asked to match the 
places and the 
areas mentioned in 
the text. 
- To check their 
comprehension of 
the text they read 
before, the 
students fill the 
blanks of the 
conversation 
related to the text. 
 
 
 
 APPENDIX D 
THE FIRST DRAFT OF THE 
MATERIALS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 APPENDIX E 
THE QUESTIONNAIRES FOR 
EXPERT JUDGMENT 
 
 
 
 
 
 
QUESTIONNAIRE FOR EXPERT JUDGMENT 
 
 
This questionnaire is aimed to get experts’ suggestions regarding the designed 
CALL-based reading materials the researcher developed. The result of the 
questionnaire is used to revise and improve the materials to get the better ones. 
Firstly, please write down your identity below. 
 
Name   : 
Expertise/Interest : 
 
Please give your opinion of these following statements by checking (√) the 
column representing the numbers. You may give your suggestions by answering 
the questions right after the statements. 
 
1 = strongly agree 
2 = agree 
3 = disagree 
4 = strongly disagree 
 
MATERIALS 
No. Statements 
Opinions 
1 2 3 4 
1. The designed materials have been 
appropriate with the SK-KD of reading 
skills of Grade VIII of junior high school. 
    
2. The designed materials have been 
appropriate with the students’ competence 
of reading skills. 
    
3. The designed materials are not difficult 
enough to be completed by the students of 
Grade VIII of junior high school.  
    
4. The designed materials are interesting to get 
students motivated to learn. 
    
(Continued) 
(Continued) 
5. The designed materials have been in 
conformity with the one of the text types in 
SD-KD (descriptive texts). 
    
6. The designed materials are considered to be 
able to develop students’ reading 
comprehension. 
    
7. The teachings of grammar, vocabulary and 
pronunciation which are based on the 
curriculum have consisted in the designed 
materials. 
    
8. The input texts used in the materials are 
designed correctly either from the grammar 
or the structure. 
    
9. The input texts used in the materials have 
been appropriate with the goals in each unit. 
    
10. The materials involved the students to 
actively participate to complete the tasks. 
    
11. The activities in the materials already 
varied. 
    
12. The tasks in each unit are sequenced from 
the very easy task to the complicated one.  
    
13. The instructions of the tasks are clear and 
easily to understand. 
    
14. The use of language is clear and 
understandable. 
    
15. Explanations and examples provided are 
easy to understand. 
    
(Continued)  
(Continued) 
16. The tasks have already followed the Genre-
Based Approach. 
    
17. The use of font is already appropriate.      
18. The evaluation has covered all the 
materials. 
    
19. The sources are contained.     
20. The designed materials can be used by the 
teacher easily. 
    
 
 
1. What do you think of the materials the researcher developed? 
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………. 
 
2. Do you find some lacks of the materials? What are they? 
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………. 
 
3. What is your suggestion(s) to improve on that? 
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………. 
 
 
Yogyakarta,    January 2014 
Reviewer, 
 
 
 
B. Yuniar Diyanti, M. Hum. 
NIP. 19790626 200501 2 001 
  
 
 
QUESTIONNAIRE FOR EXPERT JUDGMENT 
 
 
This questionnaire is aimed to get experts’ suggestions regarding the designed 
CALL-based reading materials the researcher developed. The result of the 
questionnaire is used to revise and improve the materials to get the better ones. 
Firstly, please write down your identity below. 
 
Name   : 
Expertise/Interest : 
 
Please give your opinion of these following statements by checking (√) the 
column representing the numbers. You may give your suggestions by answering 
the questions right after the statements. 
 
1 = strongly agree 
2 = agree 
3 = disagree 
4 = strongly disagree 
 
MEDIA 
No. Statements 
Opinions 
1 2 3 4 
1. The actions of completing the tasks are 
already based on the instructions. 
    
2. The sound of pronunciation can be heard 
clearly.  
    
3. The color of the composition is arranged 
well based on the contrast and brightness. 
    
4. The menus used are simple and 
understandable. 
    
5. The students are free to choose the menus.     
6. The buttons in the materials are simple and 
understandable. 
    
(Continued)  
(Continued) 
7. The back sound can be reduced and can be 
either on or off by simply clicking the 
buttons on/off. 
    
8. The illustration of feedback of verbal 
reward given when the students either 
correctly or wrongly answer the questions 
gives more motivation to the students to 
keep trying to learn.  
    
9. The movement within the materials is 
interactive and smooth. 
    
10. The illustration of the table directly assists 
comprehension by visually clarifying a 
point. 
    
11. The illustration assists later retention of 
information by being easier to recall. 
    
12. It is easy for the learners to review certain 
parts for which they need more practice. 
    
13. The media allows students to redo of any 
part of the present segment. 
    
14. The form of the texts is visually clear and 
easy to read. 
    
15. The use of the illustrations is appropriate 
with the topic of the materials. 
    
16. The use of illustrations is aesthetic and 
functional. 
    
17. The arrangement of the texts, 
illustrations/pictures and the instructions do 
not distract the students’ concentration. 
    
(Continued) 
(Continued) 
18. The score of the evaluation done by the 
students can be directly known. 
    
19. The layout is consistent.     
20. The layout of the whole materials is 
interesting. 
    
 
1. What do you think about the designed materials? 
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………. 
 
2. Do you find some lacks of the materials? What are they? 
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………. 
 
3. What is your suggestion(s) to improve on that? 
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………
………………………………………………………………………………. 
 
 
 
Yogyakarta,    January 2014 
Evaluator, 
 
 
 
Ella Wulandari, M. A. 
NIP. 19830518 200604 2 001 
 APPENDIX F 
THE RESULTS OF THE STATISTICAL 
ANALYSIS OF EXPERT JUDGMENT 
 
 
 
 
 
 
The Data of the Questionnaire of Expert Judgment for Materials Aspects 
Materials 
Aspects 
Statements Score 
I 1. 3 
2. 3 
3. 2 
4. 3 
5. 3 
6. 3 
7. 3 
8. 4 
II 
 
1. 3 
2. 3 
3. 2 
4. 3 
5. 3 
III 1. 4 
2. 4 
3. 4 
4. 3 
IV 1. 4 
2. 4 
3. 3 
 
 
The Data of the Questionnaire of Expert Judgment for Media Aspects 
Media 
Aspects 
Statements Score 
I 1. 4 
2. 4 
3. 4 
4. 4 
5. 4 
6. 4 
II 1. 4 
2. 4 
3. 4 
4. 4 
5. 4 
6. 3 
III 1. 4 
2. 3 
3. 4 
IV 1. 3 
2. 4 
3. 4 
4. 4 
5. 4 
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THE FINAL DRAFT OF THE 
MATERIALS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 APPENDIX H 
THE MANUAL AND ANSWER 
KEY OF THE MATERIALS 
 
 
 
 
 
 
THE MANUAL OF THE MATERIALS 
 
About the Materials 
The materials are developed to improve reading skills for Grade VIII 
students of Junior High School. The materials are based on Computer-Assisted 
Language Learning (CALL) which is used Macro Media Flash. The focus of the 
materials is on descriptive texts. There are three units that exposure descriptive 
texts. All activities in the units are focusing on the vocabularies (adjectives), 
grammar (the present tense focused on verbs ‘be’ and ‘has/have’) and the text 
construction (how the texts are structured). 
The approach of the materials is Genre-Based Approach (GBA) in which 
four cycles are implemented. There are Background Knowledge of Field (BKOF), 
Modeling Construction of Field (MCOT), Joint Construction of Field (JCOT) and 
Independent Construction of Field (ICOT). There are some activities that are 
called as pair-work activities in which two students are work together to finish the 
tasks. 
 
How to use the Materials 
The materials are simple to use. Open the materials then you will see the 
opening slide of the materials as follows. 
 
Then click “START” to lead you go to the menu. There are five menus 
there: help, profile, standard of competence and basic competences, materials and 
evaluation. You can change the color of the background since there are some 
choices of colors as shown in the figures below.  
 
  
  
 
 
Just click the menu to see the content of each menu. 
 
There are some buttons that you should pay attention to as mentioned in 
the menu “Help” below. 
 
 
Thus, if you want to exit from the materials, just click sign “X” at the corner of 
the slide. Then, you will see the following slide as shown in the figure below. 
Click the picture of a door under the word “YES” to close the materials. If you 
want to cancel or want to open the materials again, just click the picture of a door 
under the word “NO”. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
ANSWER KEY 
 
Unit 1 
Get Ready to Read 
Picture 1: a slim lady 
Picture 2: slanted eyes 
Picture 3: a fat boy 
Picture 4: a tall man 
 
Task 1: Picture 1 
 
Task 2 
tall; short; dark; blond; new; oval; white; brown 
 
Task 3 
a. Ardha 
b. new 
c. tall 
d. short; blond; hair 
e. known; pointed
 
 
Task 5 
is; is; is; has; is; is; has; makes; look; is; is 
 
Task 6 
a. F 
b. F 
c. F 
d. T 
e. T 
 
Task 7 
a. is 
b. have 
c. are 
d. wears 
e. has 
 
Task 9 
1. b 
2. c 
3. a 
4. d 
 
Task 10 
5-6-1- 3- 2-4 
 
Task 11 
2-5-1-4-3 
 
Unit 2 
Task 1 
a. 2 
b. 3 
c. 1 
d. 5 
e. 6 
f. 4 
g. 7 
 
Task 2 
thick X thin 
pointed X dull 
rough X soft 
sweet X bitter 
hard X smooth 
pale X bright 
 
Task 4 
a. T 
b. T 
c. T 
d. F 
e. F 
 
Task 6 
1. larger 
2. cheaper 
3. most expensive 
 
Task 7 
1. elephant 
2. mouse 
3. snake 
4. giraffe 
5. eagle 
6. penguin 
7. zebra 
 
Task 8 
1. bigger 
2. shorter 
3. tallest 
4. smallest 
 
Task 11 
a. tropical plant 
b. the largest 
c. the smallest 
d. 30,000 
 
 
Task 12 
Identification: orchids 
Description: 
- It is the largest family of flowering plants. 
- It is a tropical plant. 
- The smallest orchid has 3-4 mm tall. 
 
 
Unit 3 
Task 2 
extremely = tremendously 
slightly = faintly 
ageless = eternal 
inside = in 
spring = artesian well 
 
Task 3 
1. d 
2. a 
3. b 
4. c 
 
Task 4 
1. quickly 
2. brightly 
3. clearly 
4. hard 
5. terribly 
 
Task 6 
1. b 
2. d 
3. a 
4. c 
5. e 
 
Task 8 
1. under 
2. next to 
3. between 
4. on 
5. in 
6. beside 
 
Task 9 
behind; opposite; beside; at; along; near 
 
Task 10 
a. T 
b. F 
c. F 
d. F 
e. T 
 
Task 13 
1. Sydney 
2. Taman Sea 
3. Sydney Harbour 
4. Harbour Bridge 
5. Hyde Park  
 
Evaluation 
1. is 
2. have 
3. are 
4. has 
5. have 
6. is 
7. d 
8. b 
9. a 
10. T 
11. F 
12. T 
13. F 
14. F 
15. c 
16. d 
17. b 
18. a 
19. d 
20. a 
21. c 
22. b 
23. d 
24. a 
25. d 
 
End. 
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tidak mentaati ketentuan tersebut di atas.
Demikian untuk menjadikan maklum.
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V. KETENTUAN SEBAGAI BERIKUT :
1. Sebelum melakukan kegiatan terlebih dahulu melaporkan kepada Pejabat
Setempat / Lembaga Swasta yang akan dijadikan obyek lokasi untuk
mendapatkan petunjuk seperlunya dengan menunjukkan Surat I
Pemberitahuan ini.
2. Pelaksanaan survey / riset tidak disalahgunakan untuk tujuan tertentu yang
dapat mengganggu kestabilan pemerintahan. Untuk penelitian yang mendapat
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1. Nama
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3. Alamat
4. Pekerjaan
5. Penanggung Jawab
6. Judul Penelitian
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Kesbangpol Dan Linmas provinsi Jawa Tengah,
surat Rekomendasi Penelitian / Riset ini berraku dari :
September s.d Desember 2}fi.
Demikian harap menjadikan perhatian dan maklum.
Semarang, 2Z September 2013
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hasifhasilnya
Demikian surat ijin inidibuat untuk dapat digunakan sebagaimana mestinya.
KABUPATEN KEBUMEN
Prolnm, 
ft
Tembusan : disampaikan kepada yth.1. Kepala Dinas Dikpora Kab. Kebumen;2. Yang bersangkutan;3. Arsip.
99903 1 006
